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EPP Overview

Self Study Report (SSR) : Section I. EPP Overview and Standard R6: Fiscal and Administrative Capacity:
EPP Overview

a. Context and Unique Characteristics

Nestled below the Rimrocks overlooking Montana’s largest city, Montana State University
Billings (MSUB) is a regional public institution within the Montana University System. MSUB
was first conceptualized as a Normal School when it was established in 1927. In 1949, the
Normal School was renamed as the Eastern Montana College of Education and continued to
provide quality teacher education. With the addition of other colleges, due to expanding
enrollment, the institution became Eastern Montana College (EMC) in 1965. Finally, in 1994,
EMC became Montana State University Billings when the university became affiliated with
Montana State University Bozeman. MSUB'’s current mission is "to deliver a transformative
education that empowers students from diverse backgrounds to succeed." MSUB continues to
serve the Billings community and surrounding region by providing an opportunity for students
to pursue a career in education.

Accredited by the Northwest Commission on Colleges and Universities (NWCCU), MSUB has
five academic colleges: the College of Education, the College of Liberal Arts and Social Sciences,
the College of Business, the College of Health Professions and Science, and City College, an
embedded two-year college. With a student enrollment of 4,092, MSUB attracts students from
across Montana, 43 states, and 26 countries. MSUB has many clubs and service opportunities
that encourage students to get involved beyond the classroom. With 49.2% of students full-time
and 50.8% of students part-time, MSUB supports students to pursue a flexible education that

fits their lifestyle by offering a variety of in-person, hybrid, HyFlex, and online course and

program offerings.

MSUB believes it is necessary to honor the unique cultural heritage with a land
acknowledgement: "We acknowledge and honor, with respect, the Indigenous Nations on
whose traditional homelands Montana State University Billings now stands and whose
historical and cultural relationships with the land continue to this day. Many Indigenous peoples
thrive in this place alive and strong."

MSUB also maintains a diversity statement that aims "to promote a diverse and inclusive
campus where all students, faculty, staff, and alumni feel supported, connected, and valued in a
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welcoming campus community. The university is proud to serve these numerous dimensions
amongst people, which include but are not limited to ability, age, appearance, athletic and
student organization involvement, ethnicity, family/marital status, gender, gender expression,
immigration status, language, military/veteran status, nationality, political ideology, race,
religion, spirituality, sex, sexuality, socioeconomic status, as well as other personal identities
and experiences."

The land acknowledgement and the diversity statement lay a foundation on which MSUB

faculty and staff help students from all backgrounds succeed. Through student support
resources and a variety of academic offerings, the MSUB faculty and staff offer holistic,
wraparound services to help students make successful progress toward degree completion. The
College of Education (COE), including the Department of Educational Theory and Practice (ETP),
uphold these principles by offering curriculum that prepares educators to be compassionate,
inclusive, empathic, as well as knowledgeable about content, pedagogy, and the diverse
students they serve.

The ETP presents a comprehensive programmatic overview underscoring its commitment to
developing competent, caring professionals poised to make significant contributions to
Montana’s educational landscape. Its mission and vision are rooted in the preparation of
educators who are compassionate, inclusive, empathetic, and deeply knowledgeable, equipped
to meet the diverse needs of their students through effective differentiation and robust support
mechanisms. The ETP emphasizes nurturing P-12 educators capable of forming genuine
relationships with students and mastering content, pedagogy, and an understanding of diverse
student backgrounds. This commitment extends across various specializations. Fundamental to
its ethos are the principles and core values advocating for holistic development, critical thinking,
social consciousness, ethical integrity, and a dedication to lifelong learning. The ETP is
dedicated to advancing professional development and societal betterment by fostering an
academic culture that prioritizes excellence, inclusivity, and innovative solutions, ensuring its
graduates are well-prepared to navigate and influence the evolving educational challenges of
the future.

Montana State University Billings was originally a Normal School and it now offers the third
largest teacher preparation program in the state of Montana. The Education and School
Counseling programs are located within the Department of Educational Theory and Practice
(ETP) in the College of Education. Secondary education majors complete their selected major
courses in the respective departments in the College of Liberal Arts and Social Sciences or the
College of Health Professions and Science. They complete their education courses in the ETP.
Teacher preparation programs are offered at both the undergraduate and graduate levels. The
School Counseling program is offered at the graduate level.

b. Description of Organizational Structure

See attached document located in Standard 1: #0.1 COE Org. Chart.
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c. Vision, Mission, and Goals

College Mission: The College of Education is dedicated to empowering educators to inspire
learning, foster innovation, and lead transformative change in education across Montana and
beyond.

College Vision: The College of Education prepares educators to be compassionate, inclusive,
empathic, as well as knowledgeable about content, pedagogy, and the diverse students they
serve. These educators are prepared to differentiate effectively to support the success of all
students. This is accomplished by being knowledgeable and responsive to our community,
offering programs through different delivery models, and creating meaningful field experiences.

College Goals:

" Preparing competent, caring, and committed professionals for Montana’s schools;

" Conducting socially significant research to improve the human condition;

" Providing community service aimed at improving the quality of life experienced by
Montanans; and

" Providing a graduate education designed for the continuing development of professionals.

Department of Educational Theory and Practice’s Shared Values and Beliefs for Educator
Preparation:

Operating Principles: To successfully implement the university’s mission, the faculty and staff
adhere to the following operating principles:

" All people are entitled to educational programs committed to assisting everyone develop self-
knowledge and to promote physical, social, mental, intellectual and spiritual health in a manner
enhancing dignity and respect.

" Educational programs enable students to think critically and analytically, make independent
decisions, develop social consciousness, and recognize the importance of making productive
contributions to a multicultural society.

" Education programs are committed to the concept of equal opportunity.

" Educators are committed to the ethical principles of the profession.

" Teachers are facilitators of learning, able to assist and direct the natural learning processes of
their students.

" Professionals in education have the skills and understanding necessary to assist people from
different cultures and those with disabling conditions.

" Professional preparation programs are interdisciplinary in nature.

" Professionals in education have a comprehensive foundation in the liberal arts.

" Professional preparation programs have sequential and increasingly intense supervised field
experience to allow for the guided demonstration of clinical skills.

" Research conducted by the academic community searches for solutions to specific human
problems.

" Faculty are actively engaged in community education programs to assist with the
implementation of current, empirically validated practices.

" In support of lifelong learning by professionals in education, the faculty are committed to
providing regular in-service education.
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Advanced Program Overview:

School Counseling is the only advanced program within the COE. This program is designed to
equip candidates with the essential competencies for successful school counseling. It
emphasizes integrating theoretical knowledge and ethical considerations into evidence-based
action plans that promote student success, ensuring candidates can practically apply what they
have learned. A significant focus is placed on developing the skills necessary for establishing
collaborative relationships with diverse populations, a cornerstone for creating inclusive
educational environments. The program also fosters the cultivation of professional behaviors
and a robust professional identity relevant to school counseling, ensuring graduates are well-
prepared to support student achievement in academic settings. Additionally, it hones
candidates’ abilities to analyze assessment data, enabling them to address students’ unique
needs effectively. Overall, the School Counseling advanced program aims to produce well-
rounded professionals equipped with the knowledge, skills, and dispositions to make
meaningful contributions to student success.

Principles:

To successfully implement the MSUB’s mission, faculty and staff within School Counseling
adhere to the following operating principles:

" All people are entitled to educational programs committed to assisting each individual
develop self-knowledge and to promote physical, social, mental, intellectual, and spiritual health

in a manner enhancing dignity and respect.

" Educational programs enable students to think critically and analytically, make independent
decisions, develop social consciousness, and recognize the importance of making productive
contributions to a multicultural society.

" Education programs are committed to the concept of equal opportunity.

Educators are committed to the ethical principles of the profession.

Teachers are facilitators of learning, able to assist and direct the natural learning processes of
their students.

" Professionals in education have the skills and understanding necessary to assist people from
diverse cultures and those with disabling conditions.

" Professional preparation programs are interdisciplinary in nature.

Professionals in education have a comprehensive foundation in the liberal arts.

Professional preparation programs have sequential and increasingly intense supervised field
experience to allow for the guided demonstration of clinical skills.

" Research conducted by the academic community searches for solutions to specific human
problems.

" Faculty are actively engaged in community education programs to assist with the
implementation of current, empirically validated practices.

" In support of lifelong learning by professionals in education, the faculty are committed to
providing regular in-service education.

School Counseling Advanced Program Outcomes:

The Graduate Catalog currently lists the following as Learning Outcomes for the School
Counseling Program:
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Upon successful completion of this program, students will be able to:

Demonstrate the knowledge, skills, and dispositions of a school counselor
Follow the ethical codes applicable to the profession

Implement school counseling practices that are evidence and researched based
Understand the need to be a life-long learner in the school counseling profession

However, these program outcomes have recently been revised and approved by the ETP faculty
during the Spring 2024 semester. They are as follows:

1. Candidates will be able to apply school counseling ethics and theory into evidence-based
action plans for promoting student success. (Knowledge)

2. Candidates will be able to establish collaborative relationships with diverse populations.
(Skills)

3. Candidates will practice professional school counselor behaviors in academic settings that
promote student success. (Dispositions)

4.  Candidates will have a professional identity relevant to school counseling. (Knowledge)

5.  Candidates will be able to analyze assessment data to address unique student needs within
a school setting. (Skills)

School Counseling Mission Statement:

The School Counseling Program’s mission is to provide future school counselors with a solid
foundation in ethics and theory, enabling them to transform their knowledge into evidence-
based action plans that foster student success. Through comprehensive training, the program is
dedicated to honing candidates’ abilities to build collaborative relationships with diverse
populations, analyze assessment data to address the unique needs of students, and exhibit
professional behaviors in academic contexts. Emphasizing the cultivation of a professional
identity in school counseling, the School Counseling Program ensures its graduates are well-
equipped to navigate their future educational environments with integrity and expertise.

School Counseling Vision Statement:

The School Counseling Program’s vision is to be recognized as a leading program in school
counseling education, where candidates not only learn but excel in applying ethical standards
and theoretical knowledge to create impactful strategies for student achievement. The program
aspires to foster a community of school counselors who collaborate with diverse communities,
are skilled in data analysis for personalized student support, and are committed to professional
excellence. By focusing on these core competencies, faculty aim to contribute to the evolution of
educational systems where qualified, compassionate, and innovative school counselors nurture
every student’s success.

Special circumstances of the formative feedback review, if any

Insert text here ...
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EPP Details

Self Study Report (SSR) : Section I. EPP Overview and Standard R6: Fiscal and Administrative Capacity :
EPP Details

Please review the information below and make changes as necessary.

Organization Name

Montana State University-Billi

EPP Name

College of Education

Carnegie Classification

Master’s Colleges & Unive ~

Control of Organization

Public v

Population Served

Not Applicable v

Degree of Urbanization

Urban v

Language of Instruction

English v

Religious Affiliations

Undenominational v

Organizational Accreditation

Northwest Commission or ¥
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Degree Granting

Yes

No

Address

1500 University Drive

Address 2

City

Billings

State

Montana

Zip

59101-0298

Country

United States

Phone

406-657-2011

Website

www.msubillings.edu

EPP Accreditation Status

CAEP

Council for the
Accreditation of
Educator Preparation
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Self Study Report (SSR) : Section I. EPP Overview and Standard R6: Fiscal and Administrative Capacity:
EPP Accreditation Status

Is the EPP nationally or regionally accredited (e.g., SACSCOC, HLC, MSCHE) at the institutional
level?

Yes No

Please upload a PDF copy of the award of accreditation here.

No File Selected

Name size Action Uploaded Date

Commission_Letter-
Montana State University - 0.2 MB View Download 06/28/2024
Billings-1_18 2022.pdf

EPP Locations

Self Study Report (SSR) : Section I. EPP Overview and Standard R6: Fiscal and Administrative Capacity:
EPP Locations

EPP Locations

Location Type Campus Name

Main Campus

ltems per page: 100 ¥ 1 lofl %4 >

EPP Programs

Self Study Report (SSR) : Section |I. EPP Overview and Standard R6: Fiscal and Administrative Capacity :
EPP Programs

Program(s)
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Please ensure that the below program information is accurate. All questions within each program should
be answered accurately.

Please take special care to select the correct answer for the "Selected Program Review Option for CAEP
Review" as that will impact other questions you will need to answer for each program. For any programs

that have the "Other accrediting agency" answer for this question, please note whether or not they will be
exempted from the CAEP review. If exempted, please leave the Assign checkmark blank.

Program Name Program/SpecialtDegree Level Licensure Level Status Program Review
Master of . T
. Reading and Endorsement Initial-Licensure ) .
Education . Active c. State Review
. Literacy Only Level
Reading
Bachelor of
Science in
Education Degree Elementar Initial-Licensure ) .
) g . y Baccalaureate Active c. State Review
Broadfield Major Education Level
in Elementary
Education
Teaching

Special Education

Endorsement in Endorsement Initial-Licensure

. . and Exceptional Active c. State Review
Special Education P Only Level
Needs
(P-12)
Master of
. School . .
Education School . Master’s Advanced Level Active c. State Review
. Counseling
Counseling
Endorsement in . e
. Early Childhood Endorsement Initial-Licensure . .
Early Childhood, . Active c. State Review
Education Only Level
P-3
Post Bacc ) . .
Alternative Post- Initial-Licensure . .
Teacher L Active c. State Review
e Certification Baccalaureate Level
Certification
Master of Science . .
. . Special Education P
in Special . , Initial-Licensure . .
. and Exceptional Master's Active c. State Review
Education Level
; . Needs
Generalist option
Bachelor of Arts
Degree Major in . . Initial-Licensure . .
. . Music Education Baccalaureate Active c. State Review
Music Teaching Level
Licensure Option
Bachelor of

Science Degree Health and

Major in Health ~ Wellness, . .
Initial-Licensure

and Human Physical Baccalaureate Level Active c. State Review
Performance - Education and

Teacher LicensureCoaching

Option

Master of Education
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Curriculum and .
Curriculum and

Instruction .
) Instruction
Teacher Licensure
Bachelor of
Science in Special Education

Education Degree and Exceptional Baccalaureate

Major in Special Needs
Education P-12
Bachelor of Arts
Degree Major in
Art Teaching
Licensure Option
Bachelor of
Science Degree
Major in
Mathematics
Teaching
Licensure Option
Special Education Special Education
Supervisor and Exceptional
Endorsement Needs
Bachelor of Arts
Degree Major in  English/Language
English Teaching Arts Education
Licensure Option
g:;?:::;/gjgns History, Social
Studies, and

Hi .
.|story Teach{ng Social Sciences
Licensure Option

Art Education

Mathematics

Bachelor of

Science Degree

Major in Science
Broadfield Education

Science Teaching
Licensure Option

EPP-based Clinical Educators

Master's

Baccalaureate

Baccalaureate

Endorsement

Only

Baccalaureate

Baccalaureate

Baccalaureate

Council for the

Accreditation of
Educator Preparation

Initial-Licensure
Level

Initial-Licensure
Level

Initial-Licensure
Level

Initial-Licensure
Level

Initial-Licensure
Level

Initial-Licensure
Level

Initial-Licensure
Level

Initial-Licensure
Level

Iltems per page: 100 ¥

Active

Active

Active

Active

Active

Active

Active

Active

1 17of 17

. State Review

. State Review

. State Review

. State Review

. State Review

. State Review

. State Review

. State Review

Self Study Report (SSR) : Section I. EPP Overview and Standard R6: Fiscal and Administrative Capacity :

EPP-based Clinical Educators

Faculty
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Council for the
Accreditation of
Educator Preparation

First Name Last Name Highest Degree

Melanie Reaves Doctorate or Professional
Chad Jackson Master's

Karen Washburn Doctorate or Professional
Robin Cormier Doctorate or Professional
Elaine Westbrook Doctorate or Professional
Shena Wald Doctorate or Professional
Traci Sgrignoli Master’s

Roxanne Jeppesen Master’s

Kari Dahle-Huff Doctorate or Professional
Melissa Sullivan-Walker Doctorate or Professional
Austin Waldbilig Master’s

Dolly Jahn Bachelor s

Maggie Brink

Sandi Shawhan Master's

Betty Rainey

Rachael Waller Doctorate or Professional
Susan Gregory Doctorate or Professional
Shu-Chen Tsai Doctorate or Professional
Dan Charlton Master's
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GayLynn Robertus Bachelor s
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If you choose not to use the above faculty list, please upload a list with the relevant categories
included.

No File Selected

Capacity Table

Self Study Report (SSR) : Section |I. EPP Overview and Standard R6: Fiscal and Administrative Capacity :
Capacity Table
Capacity Table

Please upload a capacity table in the style of the example below. Any supplemental
evidence/documentation should be uploaded here as well.

Capacity Dimension EPP description of EPP data Title and description of supplemental evidence/documentation of
metric(s) quality for each dimension

Facilities

Fiscal Support

Administrative |

support

No Files Selected

Name Size Action Uploaded Date

M : .
SUB COE-CAEP Capamtyol03 MB
Table.docx

View Download 06/28/2024

Evidence Room

Self Study Report (SSR) : Section Il. CAEP Standards and Evidence: Evidence Room

Site Review Evidence
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Evidence Title Caep Component Evidence Type File

Pilot Assessment of

Component R1.2 - Content Site Review Evidence Pilot Elementary Assesssment ¢
Content Knowledge

Component R1.3 -

Technology Use Grid . . Site Review Evidence MSUB COE EPP Teacher Canc
Instructional Practice
Content Knowledge MACK Component R1.2 - Content Site Review Evidence 2023 Assessment of Content Kr
EC and Elementary
. . Component RA5.4 - . . .
Spring 25 Data Dip p Site Review Evidence 4.8.25.docx
Continuous Improvement
Advisory Meeting March ~ Component RA5.3 - . . . . . .
Site Review Evidence COE Ad C | Meet
18 2025 Stakeholder Involvement ! VIew =V visory Lotncil Meeting
Pilot Secondar
Y Component R1.2 - Content Site Review Evidence PILOT Secondary K-12 Content
Knowledge
Content Knowledge Rubric . . .
wiedge Rubrl Component R1.2 - Content Site Review Evidence 2023 Assessment of Content Kr
SPED, K12, Secondary
Component RA5.4 -
Spring 25 Data Dip p Site Review Evidence 4.8.25.docx
Continuous Improvement
Items per page: 100 ¥ 1 8of8 < >
SSR Addendum Evidence
Addendum Evidence Limit: Maximum 50 files
SSR Addendum Evidence
Evidence Title Caep Component Evidence Type File

Component R1.1 - The Learner and
1.1.1 InTASC Alignment Chart Learning,Component R1.2 - Content,Component R1.3
- Instructional Practice,Component R1.4 -
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CAEP

SSR Addendum Evidence

Professional Responsibility

Component R4.1 -

4.1.7 IRB Approval Email .
i Completer Effectiveness

Component R4.3 -
4.3.3 MEPP CIC Crosswalksatls}(aCtlon of
Completers,Component
R5.2 - Data Quality
Component R5.1 - Quality
Assurance
System,Component R5.3 -

Stakeholder Involvement

5.1.5 Advisory Board
Invitation

5.2.4 Inter-rater Reliability Component R5.2 - Data
in Faculty TWS Training  Quality

Component RA5.3 -
Stakeholder Involvement

Component R1.1 - The
Learner and
Learning,Component R1.2
- Content,Component R1.3
- Instructional
Practice,Component R1.4 -
Professional
1.1.15 Key Responsibility, Component
Assessment_Teacher WorkR2.3 - Clinical
Sample Data Experiences,Component
R3.2 - Monitoring and
Supporting Candidate
Progression,Component
R3.3 - Competency at
Completion,Component
R5.1 - Quality Assurance
System
Component R1.2 -
Content,Component R5.1 -
Quality Assurance System
Component RA1.1 -
Candidate Knowledge,
Skills, and Professional
Dispositions,Component
RA1.2 - Provider

5.3.1 Committee List

1.2.4 MACK Scores

1.1.12A SCOU Candidate
Cohort Evaluation Growth
Document RA3.2 - Candidates
Demonstrate Academic
Achievement and Ability to
Complete Preparation

Successfully

1.1.15A Elementary and Secondary Evaluation Data

Council for the
Accreditation of
Educator Preparation

1.1.1 INTASC Alignment Chart Evidence

SSR Addendum Evidence 4.1.7 IRB Approval Email.pdf

SSR Addendum Evidence 4.3.3. MEPP CIC Crosswalk.dot

SSR Addendum Evidence 5.1.5 Advisory Board Invitation.c

SSR Addendum Evidence 5.2.4 Inter-rater Reliability Facul

SSR Addendum Evidence Committee Assignments.docx

SSR Addendum Evidence 1.1.15 Key Assessment_Teache

SSR Addendum Evidence All Inital Program MACK Scores

Responsibilities,ComponentSSR Addendum Evidence 1.1.12A SCOU Candidate Coho

Component RA1.1 - Candidate Knowledge, Skills, and
Professional Dispositions,Component RA1.2 - Provider
Responsibilities,Component RA3.2 - Candidates
Demonstrate Academic Achievement and Ability to
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5.1.6 Additional Meeting
Minutes

3.1.2A SCOU Montana
Counseling Shortage
Documentation

3.3.1A Candidate Plan of
Improvement

3.1.5 Program Diversity
Upon Entrance

5.4.3 Curriculum Change
Rationale

2.1.2A SCOU Candidate
Clinical Hour Log
Documentation

4.1.6 IRB Application Case
Study

4.2.6 Updated Employer
Survey Growth Chart

5.1.4 Lawshe Panel List

5.2.8 MSUB Dispositions
with Standards Alignment

5.1.3 Stakeholder
Contribution Chart

4.1.6 IRB Application Case
Study

4.2.5 2023-2024 Employer
Survey Results

4.3.5 Completer Growth
Chart

CAEP

Complete Preparation Successfully SSR Addendum Evidence

Component RA5.1 -
Quality Assurance System

Component RA3.3 -
Monitoring and Supporting
Candidate Progression
Component R3.1 -
Recruitment,Component
R3.2 - Monitoring and
Supporting Candidate
Progression

Component R5.1 - Quality
Assurance
System,Component R5.2 -
Data Quality, Component
R5.3 - Stakeholder
Involvement,Component
R5.4 - Continuous
Improvement

Component RA2.2 -
Clinical Experiences

Component R4.1 -
Completer Effectiveness

Component R4.2 -
Satisfaction of Employers

Component R5.1 - Quality
Assurance
System,Component R5.3 -
Stakeholder
Involvement,Component
R5.4 - Continuous
Improvement

Component R5.2 - Data
Quality

Component RA5.1 -
Quality Assurance System

Component R4.2 -
Satisfaction of Employers

Component R4.3 -
Satisfaction of Completers

4.1.5 MCDE CIC Regeneration Plan

Council for the
Accreditation of
Educator Preparation

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

SSR Addendum Evidence

1.1.15A SCOU Candidate Elementary an

5.1.6 Additional Meeting Minute

3.1.2A SCOU Montana Counsel

3.3.1A SCOU Evaluation Plan o

3.1.5 Progam Diversity Upon Er

Rationale for EDU 381, 343 & 3

2.1.2A SCOU Candidate Clinica

4.1.6 IRB Application Case Stuc

4.2.6 Updated Employer Survey

5.1.5 Lawshe Panel Members .c

MSUB Dispositions Continuum

4.1.6 IRB Application Case Stuc

4.2.5 2024 2023-2024 Employe!

4.3.5 Completer Growth Chart.d

Component R4.1 - Completer
Effectiveness,Component R4.2 - Satisfaction of
Employers,Component R4.3 - Satisfaction of
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Completers SSR Addendum Evidence 4.1.5 MCDE CIC Regeneration Plan .doc

4.2.4 2021-2022 Employer Component R4.2 -

. . SSR Addendum Evidence 4.2.4 2021-2022 Employer Surv
Survey Results Satisfaction of Employers ploy

4.3.4 Fall 201 mpleter mponent R4.3 -
3.4 Fall 2018 Completer  Component R4.3 SSR Addendum Evidence 4.3.4 Fall 2018 Completer Data

Data Satisfaction of Completers
Component R5.1 - Quality
Assurance
5.1.8 Petitions Committee SSR Addendum Evidence 5.1.8 Petitions Committee.pdf

System,Component R5.3 -
Stakeholder Involvement

5.1.3 Stakeholder Component RA5.1 -

- . SSR Addendum Evidence
Contribution Chart Quality Assurance System

Component R5.4 -

5.4.2 Final PBE Report .
Continuous Improvement

SSR Addendum Evidence 5.4.2 Final Report PBE (1).pdf

Component R5.1 - Quality
5.1.7 Superintendents’ Assurance
Meeting Minutes System,Component R5.3 -
Stakeholder Involvement

SSR Addendum Evidence 5.1.7 Superintendents’ Meeting

. Component R5.1 - Qualit ) .
5.1.11 Curriculum Changes P Q y SSR Addendum Evidence 5.1.11 Curriculum Changes.pdf
Assurance System
Component R5.3 -
Stakeholder Involvement

Component R1.1 - The
Learner and
Learning,Component R1.2
- Content,Component R1.3
- Instructional
Practice,Component R1.4 -
Professional
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Self Study Report (SSR) : Section Il. CAEP Standards and Evidence: All Tasks and Review Schedule

All Tasks

Component 1

Component R1.1

Status

Unresolved

Task Questions

R.1.1 (A) - Does the EPP have
evidence of disaggregated data
across speciality areas as well as
other demographic factions
demonstrating candidates ability
within the category of "The Learner
and Learning?" R.1.1 (B) - Can the
EPP provide documentation that
was reportedly contained within
Evidence 1.1.1. INTASC Alignment
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Chart? R.1.1 (C) - Can the EPP provide evidence of data analysis across "The Learner and Learning" for all
program areas?

R.1.2 (A) - Does the EPP have
evidence of disaggregated data
across speciality areas as well as
other demographic factions
demonstrating candidates ability
within the category of "Content?"
R.1.2 (B) - Can the EPP provide
documentation that was reportedly
contained within Evidence 1.1.1.
INTASC Alignment Chart? R.1.2 (C) -
Can the EPP provide evidence of
data analysis across "Content" for
all program areas? R.1.2 (D) - How
does the EPP ensure Candidates
have sufficient (breadth & depth)
knowledge to demonstrate the
Content for their assigned
teaching fields?

R.1.3 (A) - Does the EPP have
evidence of disaggregated data
across speciality areas as well as
other demographic factions
demonstrating candidates ability
within the category of "Instructional
Practice?" R.1.3 (B) - Can the EPP
provide documentation that was
reportedly contained within
Evidence 1.1.1. INTASC Alignment
Chart? R.1.3 (C) - Can the EPP
provide evidence of data analysis
across "Instructional Practice" for all
program areas?

R.1.4 (A) - Does the EPP have
evidence of disaggregated data
across speciality areas as well as
other demographic factions
demonstrating candidates ability
within the category of "Professional
Responsibility?" R.1.4 (B) - Can the
EPP provide documentation that
was reportedly contained within
Evidence 1.1.1. INTASC Alignment
Chart? R.1.4 (C) - Can the EPP
provide evidence of data analysis
across "Professional Responsibility”
for all program areas?

Component R1.2 Unresolved

Component R1.3 Unresolved

Component R1.4 Unresolved

Verification of partnerships with P-

Component R2.1 Resolved
12 partners
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R2.2(A) - Verification of Criteria
from P-12 Clinical Educators and
IHE Clinical Educators. R2.2(B) -
What evaluations are completed as
part of P-12 Clinical Educators and
IHE Clinical Educators? R2.2 (C) -
How is results from evaluations
Component R2.2 Unresolved shared with all parties? R2.2 (D) -
What training do Clinical Educators
receive from the EPP (both P-12
clinical educators and IHE Clinical
Educators) on evaluations and
assessments conduced during
clinical placements and culminating
student teaching?
R2.3 (A) - Can the EPP share
evidence collected through Tevera
platform based on tracking clinical
placements? R2.3 (B) - How does
the EPP ensure that each candidate
Component R2.3 Resolved has a diverse range of placements
throughout their program? R2.3 (C)
- Can the EPP share how
technology is addressed to prepare
candidates for their responsibilities
on the job?
R.3.1 (A) - What are the EPP s
goals towards admitting candidates
to initial programs from a broad
range of backgrounds and diverse
populations? R.3.1 (B) - What data
can be shared related to the
Component R3.1 Resolved candidates admitted related to
diversity of the groups towards
meeting EPP goals? R.3.1 (C) -
What is the systematic and
strategic recruitment plan designed
to meet the goals of the EPP s
recruitment goals?
R.3.2 (A) - What are the
assessment criteria for Junior Field
and Student Teaching related to the
transition points? R.3.2 (B) - What
aggregate data can be shared
related to admissions on the
student demographics? R.3.3 (C) -
What aggregate data can be
shared related to assessment
Component R3.2 Resolved criteria by program during each of
the transition points? R.3.2 (D) - The
EPP shared that Elementary Cohort
consistently meet the cohort GPA of
above 3.0. What about other
programs? Can data be shared
about other programs? If below the
3.0 Cohort for other programs, what
plans does the EPP have to address
candidate GPA at the identified
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transition point?

R.3.3 (A) - Can the EPP provide
disaggregated data by program
(with appropriate N s) to verify
candidate quality at completion to
teach diverse P-12 students for
each assessment? R.3.3 (B) - Can
the EPP provide a mapping from the
assessments to the expected level
of proficiency at completion across
(A) content Knowledge, (b)
pedagogical knowledge, (c)
pedagogical skills, (d) critical
dispositions, (e), professional
responsibilities, and (f) ability to
integrate technology effectively.
R.3.3 (C) - Can the EPP provide
disaggregation dated across
programs (with appropriate N s) to
verify candidates effective teaching,
including positive impacts on
diverse P-12 students learning and
development?
Can you provide additional evidence
beyond the one case study provided
to demonstrate three cycles of
data?
Please clarify the timeline of
employer surveys. The MEPP
timeline and the results reported are
different. The EPP provided 2019
(although not attached) and 2023
data but the data collection cycle
indicates 2022, 2024. Also, please
include the spring 2024 employer
survey results. Please provide 2019
survey results as the provided link
did not have employer survey
results. (#4.2.1 2019 CIC Employer
Satisfaction Survey Results.) How is
it demonstrated that the employer
surveys have met the criteria for
evaluation of EPP created surveys?
Can you provide disaggregated
data by program or other?
Please provide comparison chart of
completer survey data from 19-20
and 21-22. Please provide a third
Component R4.3 Resolved cycle of data. Please include
disaggregated data and analyses.
Please provide evidence that survey
meets CAEP criteria.

Component R3.3 Unresolved

Component R4.1 Resolved

Component R4.2 Resolved
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R.5.1(A) - Can the EPP share the
discrepancy between the eight data
sources mentioned as part of the
QAS, but only identifying six
assessment evidences? R.5.1(B) - Is
the 4/18/2024 meeting the only
meeting of an advisory council over
the previous four calendar years?
R.5.1(C) - Can the EPP provide
assessment evidences? R.5.1(D) -
Can the EPP provide disaggregated
data across programs at various
transition points? R.5.1(E) - Can the
EPP align key assessment data to
decisions about programmatic
improvement?
R.5.2 (A) - Based on the evidence
provided, it is unclear if all the
assessments measure what was
intended to be measured. Could the
EPP provide evidence of relevance
Component R5.2 Unresolved towards CAEP component R1.1-
R1.4? R.5.2. (B) - Could the EPP
provide disaggregated data across
all programs offered? R.5.2 (C) -
Can the EPP provide actions taken
as a result of a specific data source?
R.5.3 (A) - Can the EPP provide
additional evidences of external
stakeholder involvement? R.5.3 (B) -
Can the EPP provide
Component R5.3 Resolved recommendations from various
internal and external stakeholders
related to program design,
evaluation, and the continuous
improvement process?
R.5.4 (A) - Can the EPP provide
actions taken as a result of a
specific data source? R.5.4 (B) - Can
the EPP provide recommendations
from various internal and external
stakeholders related to program
design, evaluation, and the
Component R5.4 Unresolved continuous improvement process?
R.5.4 (C) - Can the EPP highlight
data review and decisions within
any meeting minutes for programs?
R.5.4 (D) - Can the EPP provide any
documentation of what occurs
during data dip and assessment
retreats? Minutes, agendas, etc.

Component R5.1 Unresolved
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RA1.1(A) - Can the EPP identify and
provide assessments for the School
Counseling program as well as the
alignment of those assessments to
the six areas identified in the 2022
CAEP Workbook? RA1.1 (B) - Can
the EPP provide candidate data
across three cycles disaggregated
Component RA1.1 Unresolved across relevant demographic
variables? RA1.1(C) - Can the EPP
provide an analysis of that data
that leads to continuous
improvement? RA1.1(D) - Can the
EPP provide further detail on the
Summary of Praxis data presented
in evidence 1.1.6 SCOU 5 years of
Praxis Scores?
RA1.2 (A) - How does the EPP
know candidates know the
specialized content of their field?
RAL1.2 (B) - What data does the
EPP have that canddiates know this
content? RA1.2 (C) - What analysis
and subsequent program
improvements have been made to
improve candidates knowledge of
their specialized content? RA1.2 (D)
- How does the EPP know
candidate are able to apply their
specialized knowledge in
Component RA1.2 Unresolved educational settings? RA1.2 (E) -
What data does the EPP have that
candidates are able to apply this
knowledge? RA1.2 (F) -
Subsequently, what analysis and
program improvements have been
made to improved candidates
application of knowledge to
specialized settings? RA1.2 (G) -
What evidence can the EPP present
that candidates in school
counseling create effective
environments for diverse P-12
students?
RA2.1 (A) - Have other meetings
been held to that document a
continuous process or what this one
in isolation due to something that
occurred at a placement site? RA
2.1 (B) - What were the roles of the
individuals that were on the
Advisory Panel?

Component RA2.1 Resolved
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RA2.2 (A)-What opportunities have
candidates had to prepare in
diverse settings and to work in their
specialized field of study? RA2.2
(B)-What features of clinical
experiences allow candidates to
demonstrate their proficiencies
through problem-based tasks or
research? RA2.2 (C)-How has the
EPP studied clinical experience data
to improve candidate outcomes?
RA2.2 (D)-What clinical experiences
have enhanced completer s
understanding of diversity and
equity issues and their readiness to
use that understanding in
employment situations? RA2.2 (E)-
How are clinical experiences
effective in preparing candidates for
the chosen proficiencies in RA1.1?
Provide evidence of goal setting for
recruitment. Provide evidence of
progress monitoring on those goals.
Component RA3.1 Resolved Provide evidence of the success or
shortcomings of the strategies
employed. How do you know your
recruiting strategies are effective?
Please provide evidence of GPA or
other tracking data that is reviewed.
Please provide disaggregated
Praxis data. Please provide any
other data that is reviewed at
admission. Disaggregate that data.
Please provide evidence of your
tracking systems and how you have
analyzed student data at each
checkpoint. Disaggregate all data.
Component RA3.3 Resolved Additionally, please provide
performance reviews, remediation
efforts, student support and
progress monitoring evidence,
documentation of complaints
Please provide 3 cycyles of
disaggregated data and
subsequent analyses of the
Component RA3.4 Resolved assessment results. Please provide
examples of the assessments
demonstrating competence. Provide
disaggregated Praxis data
Please provide three cycles of data,
the employer survey, comparison
Component RA4.1 Resolved between cycles, and evidence of
analysis. Also please provide
disaggregated data and analyses.
Please provide three cycles of data,
Component RA4.2 Resolved the employer survey, comparison
between cycles, and evidence of

Component RA2.2 Unresolved

Component RA3.2 Resolved
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analysis. Also please provide disaggregated data and analyses.

RA.5.1 (A) - Can the EPP provide
the intended document for the
School Counseling Quality
Assurance System? RA.5.1 (B) -
Can the EPP provide the measures
for the QAS as well as the rationale
for the selection of those measures?
Component RA5.1 Unresolved RA.5.1 (C) - Can the EPP share the
data from school counseling used in
decision making and across all key
assessments identified by the
program? RA.5.1 (D) - Can the EPP
align data from the QAS and any
programmatic change or
adjustment in the program?
RA.5.2 (A) - Can the EPP provide a
clear link between what is being
measured and what the EPP
intends to measure including
alignment with relevant standards
and CAEP indicators from RA1.1?
RA.5.2 (B) - Can the EPP provide
evidence of the assessments used
throughout the program? RA.5.2 (C)
- Can the EPP provide evidence that
the assessments are valid and
reliability (other than Praxis)?
RA.5.2 (D) - Can the EPP provide
additional data from the
assessments identified in the
previous question disaggregated by
graduating class across three
cycles? RA.5.2 (E) - Can the EPP
provide evidence that linkages
assessment evidence and
programmatic
changes/innovations?
RA.5.3 (A) - Can the EPP submit
additional meeting minutes,
agenda, with attendees and
designated roles from meetings
with internal and external partners
related to program design,
evaluation, and continuous
improvement processes? RA.5.3 (B)
- Can the EPP provide
documentation of the process the
EPP uses to involve stakeholders in
data driven decision making?
RA5.3(C) - Can the EPP provide
documentation of how clinical
partners are included in the
continuous improvement process?

Component RA5.2 Resolved

Component RA5.3 Resolved
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RA.5.4 (A) - Can the EPP identify
goals and relevant standards for
the EPP and how those are aligned
to the assessments used in the
school counseling program? RA.5.4
(B) - Can the EPP provide
documentation of performance
(candidates/graduates) over three
cycles? RA.5.4 (C) - Can the EPP
provide documentation of
modifications over-time and how

Component RA5.4 Unresolved those changes are linked to
meetings and/or data collected from
candidates/graduates? RA.5.4 (D) -
Can the EPP provide data analyses
from data collected over time from
candidates/graduates of the
program? RA.5.4 (E) - Can the EPP
provide examples of changes in
courses, clinical experiences, other
candidate experiences that
represent the continuous
improvement efforts?

Items per page: 100 ¥ 1 3lof31 < >

Standard R1: Content and Pedagogical Knowledge (Initial-licensure Level Programs)

Self Study Report (SSR) : Section Il. CAEP Standards and Evidence:
Standard R1: Content and Pedagogical Knowledge (Initial-licensure Level Programs)

SSR Evidence - Standard R1

a. Component R1.1 The Learner and Learning

The Department of Educational Theory and Practice’s (ETP) curriculum consists of coursework
in pedagogy and content. Coursework is aligned to the Danielson Framework and Interstate
Teacher Assessment and Support Consortium (INTASC) standards. Both are integrated
throughout the entire program; INTASC standards and assessments are tracked in each course.
The #1.1.1 INTASC Course Alignment Chart demonstrates how INTASC standards are met at
the course level.

Candidates must demonstrate content knowledge, skills, and professional dispositions at
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specific transition points across all licensure programs in the Educator Preparation Program
(EPP). The EPP’s assessment system measures growth across all levels of learner development,
beginning with the first transition point admission to the EPP. Admission requirements include
an overall GPA of 2.65 (undergraduate) and 3.00 (graduate), a content core GPA of 2.65, a
general education GPA of 2.65 (undergraduate), completion of a minimum of 45 credits, and a
completed criminal background report (CBR). From this point on, key assessments, including a
dispositions assessment, a teacher work sample (TWS), and field observations are used to

track candidates during sophomore practicum, Junior Field experience/Graduate Practicum, and
Student Teaching. These following evidences explain the process in more depth:  #1.1.2 EPP
Transition Points; #1.1.3 EPP Application Sample; #1.1.4 EPP Admission Requirements.

The EPP has developed a protocol for the administration of key assessments. The three key
assessments used across transition points are:
" Dispositions Continuum for Teaching & Learning Tool
" Teacher Work Sample (TWS)
Observation Tool

The #1.1.2 EPP Transition Pointsinclude:

1.  Admission to the EPP

2. Sophomore practicum (EDU 220L)

3. Junior Field experience (EDU 353/354/355, EDSP 404), Graduate Practicum (EDCI 519), and
4.  Student Teaching (EDU 495/EDSP 495/EDCI 584, 585, 586).

The three key assessments are aligned with the Danielson model, Professional Educator
Preparation Standards for Montana (#1.1.5 PEPPS Screenshot and the INTASC standards.

(See:# 1.1.6 Crosswalk PEPPS/Danielson/INTASC/CAEP). In the following sections, each tool
will be described in the context of the relevant INTASC standards.

The #1.1.7 TWS was developed by the ETP faculty and community partners as a tool to assess
candidates’ abilities to plan effective instruction, monitor student progress and adjust, and
reflect on their teaching. The TWS aligns with the Danielson Teaching Framework, INTASC
standards, and the PEPPS Standards. Candidates choose a topic of study based on standards
and unit instructional outcomes and administer a pre-assessment before designing a 3-5
lesson unit. After each lesson within the unit, candidates conduct a formative assessment to
adjust their instruction as needed. At the end of the unit, they administer a summative
assessment, analyze the resulting data, and reflect on the assessments and their instruction.
The final step is to design a continual growth plan for their own professional development. The
lesson and unit plan components of the TWS addresses INTASC standards 1, 2, and 3 by
including sections that address culturally responsive/revitalizing practices, trauma-informed
practices, positive behavior supports, and lesson differentiation. The teacher work sample is
completed during the Junior Field experiences and Student Teaching. Students are evaluated
using a 3-point scale: Needs Improvement, Sufficient, and Proficient using the #1.1.8 TWS
Rubric .The TWS has strong alignment to the INTASC Standards and to the Danielson
Framework. (See also #1.1.6 Crosswalk PEPPS/Danielson).

The #1.1.9 Dispositions Toolmeasures professional attitudes, values, and understandings, all
supporting teaching and learning. The tool is used in sophomore practicum, Junior
Field/Graduate Practicum, and Student Teaching. It allows for reflection concerning the teacher
candidates’ dispositional development. The Dispositions Tool includes eight dispositions, each
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comprised of several components. Two dispositions specifically address learner development,
learner differences, and the learning environment: belief in growth and respect for difference.
The Dispositions tool also measures personal biases through the self-awareness component.
Using the dispositions tool, faculty, Cooperating Teachers, and University Supervisors evaluate
students using a four-point scale: Unacceptable (1), Developing (2), Proficient (3), and
Professional (4). Candidates are required to achieve a minimum of a 2 (Developing) in each of
the areas to complete the experience successfully and to progress in the program. It is not
expected that teacher candidates will achieve a professional level because these attributes are
more likely to be visible after completion of two years of in-service teaching.

The #1.1.10 Observation Tool’s purpose is to facilitate the observation and evaluation of
candidates’ teaching skills. Paired with the TWS, supervisors can holistically evaluate
candidates’ planning, instruction, and assessment. This tool is aligned to the Danielson
Framework for Teacher Evaluation and focuses on three of the four domains within the
Danielson Framework: Classroom Environment (Domain 2), Instruction (Domain 3), and
Professional Responsibilities (Domain 4). In the framework, each domain is divided into several
smaller components. Each component is rated on a three-point scale: Proficient (3); Sufficient
(2); or Needs Improvement (1). Candidates are required to achieve a minimum of a 2 (Sufficient)
in each of the areas to complete the experience successfully and to progress in the program.
The following components in the tool demonstrate an understanding of diversity of student
needs. Within the tool, the Domains of Classroom Environment and Instruction contain
components that focus on diversity (See also # 1.1.6 Crosswalk PEPPS/Danielson) including
Component 2a, Creating an Environment of Respect and Rapport, and Component 2e,
Organizing Physical Space.

In addition to the requirements and assessments at each transition point, candidates must also
successfully complete EDSP 204 Introduction to Teaching Exceptional Learners and NASX 105
Introduction to Native American Studies or EDU 315 IEFA (Indian Education for All) in the
Montana Classroom. These courses are required for state licensure and help prepare candidates
to work with diverse populations, including students with varying needs and abilities, and
Montana’s Native American communities. During earlier coursework, students learn about
learner developmental needs and stages. In methods courses, they learn more specifics about
development in different disciplines (e.g., language arts, math, science, social studies). Finally, in
Junior Field, Graduate Practicum, and Student Teaching, they apply what they have learned in
greater complexity through applied practice, measured by the TWS and Observation of
Teaching. (#1.1.1 INTASC Course Alignment Chart).

Candidates also work with families in the on-campus Reading and Learning Clinics. EDU 438
Literacy Assessment, Diagnosis, Instruction (Reading Clinic) is required for all elementary
education majors; candidates tutor children from the community in a one-on-one setting. As a
part of the course, the candidates communicate with the family during drop-off and pick up
times. They also compile a clinical report at the conclusion of the course and lead a parent-
teacher conference. Special education majors have an added opportunity in that they take the
Learning Clinic course (EDSP 402 Individualizing Curriculum). In this experience, candidates
work with families in a similar way to the Reading Clinic, by tutoring children in math, reading or
writing, depending on the student needs. Although secondary majors do not have direct
experience working with families, EDSP 204 Introduction to Teaching Exceptional Learners and
the graduate equivalent, SPED 540 Education of Exceptional Learners, address working with
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families. (#1.1.1 INnTASC Course Alignment Chart).

Candidates are evaluated using all three instruments at a variety of checkpoints in the program.
Currently, the dispositions assessment is conducted during sophomore practicum, Junior
Field/Graduate Practicum, and Student Teaching. The faculty recognize that the assessment
should be given earlier and more frequently, and plan to implement a new procedure beginning
Fall 2024 in which candidates are assessed twice a semester across all courses. ( #1.1.11
Professional Dispositions Policy Procedurg

Observations and the TWS are completed during Junior Field/Graduate Practicum and Student
Teaching as well. The fourth and final checkpoint is upon program completion. The EPP uses a
state assessment rubric to determine eligibility for licensure and as evidence of content and
pedagogical knowledge that impacts P-12 student learning, which is The Montana Assessment
of Content Knowledge (MACK). The MACK verification rubric includes three components
evidencing content knowledge: the Praxis Test, the candidate’s Content Knowledge GPA, and
an Assessment of Content Knowledge form completed by the Cooperating Teacher during the
candidate’s Student Teaching experience ( #1.1.12 MACK Worksheet). The Director of Field
Experiences and Licensure ensures all components are completed before sending applications
for licensure to the state Office of Public Instruction (OPI) for review.

The Standard 1.1 Worksheet (#1.1.13) demonstrates the proficiencies of students across three
cycles of data. By the completion of Student Teaching, most students are performing at the
proficient or sufficient level in INTASC standards 1, 2 and 3, as demonstrated by the

triangulated data in all three tools: the Dispositions Tool, the Observation Tool, and the TWS
through three cycles of data: Fall 2022, Spring 2023, and Fall 2023.

FFRa. Narrative Analysis - Component R1.1 - The Learner and Learning

The EPP reports curriculum in pedagogy and content is aligned throughout the programs
through the Danielson Framework and INTASC standards and are tracked across courses.
Evidence #1.1.1 INTASC Course Alignment did not appear to be attached to the Self Study
report. Therefore, this cannot be confirmed at present.

Similarly, the EPP presents three key assessments used across transition points (a)
Dispositions, (b) Teacher Work Sample, and (c) Observation Tool. Both the Observation Form
and the Teacher Work Sample are aligned to INTASC components related to the Learner and
Learning. However, the Dispositions assessment does not appear to be aligned to this CAEP
component.

During review of the evidences, there was no evidence of disaggregated data but included
three cycles of data and analyses of the assessment results. Similarly, the EPP reported,
"Due to the challenges and inconsistencies of our data collection systems, not all candidate
scores were reported and, of those who were reported, not all components for each key
assessment have scores. Therefore, the n indicated in each component is the number of
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students who received scores."

SSR Addendum a. Component R1.1 The Learner and Learning

R.1.1 (A) Does the EPP have evidence of disaggregated data across specialty areas as well as
other demographic factions demonstrating candidates ability within the category of "The
Learner and Learning?"

The EPP has now provided the following evidences:

Evidence #1.1.14 Key Assessment_Observation Assessment Data.ln this evidence, the EPP
aligned all components of the Observation Tool with several standards: Montana ARM, INnTASC,
Danielson, and CAEP. Further, each item on the assessment is disaggregated by gender (male;
female; prefer not to answer) and race (white; non-white). Due to the small n for non-white
students, the EPP disaggregated across the band of non-white, rather than further delineation.
This data also includes a break-down of students through student teaching, graduate student
teaching, and junior field experiences. The data is disaggregated by program: elementary,
secondary and special education. Teaching minor information is included within their primary
major.

Evidence #1.1.15 Key Assessment_TWS Assessment Datahas been added. The data is
disaggregated as described in the Observation Data section.

Evidence #1.1.16 Key Assessment_Dispositions Datahas been added. The data is
disaggregated as described in the Observation Data section.

Evidence #1.1.17 Praxis Scoreshas now been added. The data is disaggregated as described
in the Observation Data section.

R.1.1 (B) - Can the EPP provide documentation that was reportedly contained within Evidence
1.1.1. InTASC Alignment Chart? R.1.1 (C) - Can the EPP provide evidence of data analysis
across "The Learner and Learning" for all program areas?

The Evidence #1.1.1 INTASC Alignment Chart is now added. This chart describes how INTASC
standards are met across the program, beginning at the sophomore level and continuing into
student teaching.

SRRa. Narrative Analysis - Component R1.1 - The Learner and Learning

The EPP reports 16 programs at the Initial Licensure level, however, in reporting data and
discussing programs it only disaggregates data into Elementary, Secondary & P-12, and
Special Education; the SSR and Addendum generally do not provide data, analysis,
interpretation of data, nor continuous improvement measures by program area nor are data
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analyses and interpretation for CAEP Standard components provided with data tables or in
the narrative. The EPP provides an INTASC Course Alignment Chart (1.1.1) to indicate how
candidates are trained relative to each INTASC standard, however the identified assessments
are not provided as evidence in the SSR and the degree to which the courses and
assessments address the indicated components are unknown; it is also unclear which
candidates in which programs take the courses identified. Consequently, the value of this
evidence is questionable. Three key assessments are used to collect data to demonstrate
candidate competencies of Standard R1.1: Teacher Work Sample (1.1.7), Dispositions Tool (
1.1.9), and an Observation Tool (1.1.10). The rubric indicators for these key tools are either
aligned with multiple InTasc Standards [& CAEP components], loosely aligned with 2013
Danielson Framework for Teaching indicators, or in the case of the Disposition Tool not
tagged at all, making analysis and interpretation of candidate competencies and skills
relative to standard difficult. Alignment to CAEP components is questionable in numerous
instances due to co-mingling and what appears as inconsistent alignment: i.e. TWS
indicator-Preparation through Collaboration aligned to INTASC 9 and 10, Danielson 4, but
CAEP 1.1? (1.1.7). Data means are presented* with inaccuracies and without score ranges
making interpretation of candidate competency difficult. *Due to "challenges and
inconsistencies of our data collection systems, [the EPP reports in the SSR] not all candidates
scores were reported&and not all components for each key assessment have scores" which
makes the validity and reliability of the data questionable. On-site interviews with
representatives from Assessment and Accreditation office explain that prior to the
implementation of Tervera [data management system in 2024] no systematic way was used
to collect and report data, resulting in idiosyncratic, "paper and pencil" and manual data
entry and reporting. Anecdotally, faculty began noticing missing data. When data is

provided, it generally lacks significant information: range of possible scores, n, % passing,
reported by CAEP standard and component, CAEP sufficiency criteria, and disaggregated by
program. During the on-site visit, a demonstration of the Tervera data management system
was provided to several site team visitors and it appeatrs it will greatly enhance the EPP’s
abilities to provide and use data in the future.

R1.1 The Learner and Learning

The EPP posits that the TWS addresses component R1.1 "by including sections that address
culturally responsive/revitalizing practices, trauma-informed practices, positive behavior
supports, and lesson differentiation.” The TWS rubric is not tagged to specific indicators,
providing data that support this claim. In Standard 1.1 Worksheet (1.1.13) 3 cycles of data
(Fall22, Sp23, Fall23) are presented for 6 items from the TWS: Preparation through
Knowledge of Students, Relevance, Knowledge of Skills & Differentiation, Coherent
Instruction, Instructional Procedures and Resources, and Reflecting on Student Data- some
appear to be more consistent evidence of R1.3 than R1.1. Though raw and summary data is
presented, no analysis and interpretation are provided in SSR or Addendum and no evidence
of using data for candidate monitoring or continuous improvement is provided. Of the 8
dispositions measured, two are cited as addressing R1.1: "Belief in Growth" and "Respect for
Difference". Though these are 2 dispositions, they are assessed using 5 indicators- 1.1.13
indicate effective ratings for all candidates, however, candidate dispositions are assessed by
faculty, cooperating teachers, and university supervisors and it is unclear if the data
represent a combined score, an average score for each candidate, or a score from one
stakeholder. Again, there are no analyses or interpretations prepared. The third tool used to
collect data for R1.1 is an Observation tool, which "is aligned to Danielson’s three of the four
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Domains" excluding Domain 1. In 1.1.13 the EPP cites 5 indicators supporting R1.1:
Creating an Environment of Respect and Rapport, Managing Classroom Procedures,
Managing Student Behavior, Organizing Physical Space, and Engaging Students in Learning.
Data indicate proficient/sufficient candidate performance, but raw data provided lack score
range and indicate a mismatch in standard alignment. Superficially, it appears that
candidates understand learner development, learning differences, and can create supportive
learning environments, however, it is unclear how much data is not reported, analyzed, or
interpreted due to issues in Quality Assurance.

b. Component R1.2 Content

Specialty areas within the EPP are approved through a state accreditation process by the
Montana Office of Public Instruction (OPI). Through this process, programs are responsible for
ensuring alignment to the Administrative Rules of Montana, Chapter 58 ( #1.2.1 Chapter 58
Rules Screenshol. The state accreditation process is administered alongside the CAEP process;
the last state review was in 2017 and the upcoming state review will occur in April 2025.

Equity, diversity, and accessibility are cornerstones of the EPP, and these principles are
integrated throughout the program. The EPP also supports community involvement and field
experiences which allows candidates to have diverse experiences in the Billings and
surrounding area. Beginning in freshman or early sophomore year, candidates are required to
take the course, EDU 105 Education and Democracy, which prepares them for teaching in a
democratic society, viewing education through a broad lens, and focusing on the importance of
education within the community. In the required course, EDSP 204 Introduction to Teaching
Exceptional Learners, candidates gain a deeper view of inclusivity for children with special
needs in a least restrictive environment. Candidates understand central principles of inclusion
and practice implementation of these skills via field experiences in community settings such as
Eagle Mount, an adaptive recreational program, and Special Olympics. As candidates progress
through the program and into their methods courses, diversity and inclusion are also addressed.
For example, in the required literacy courses, EDU 397A Methods: K-8 Language Arts and EDU
433 Reflective Practices in Teaching Reading, candidates are required to understand and apply
principles of culturally relevant instruction within authentic teaching experiences in local
schools. In EDU 433, they learn various approaches to support culturally responsive instruction
which is assessed using the literacy development unit. (See #1.2.2 Syllabus, EDU 397A and
#1.2.3 Syllabus, EDU 433:

Additional examples are included in the #1.1.1 INTASC Course Alignment Chart.

Use of key assessments assure candidates grasp these concepts of diversity and inclusion. The
#1.1.7 TWS measures student application of content knowledge in field experiences. There is a
focus on diversity and inclusion by including components such as Indian Education for All and
trauma-informed instruction. The #1.1.10 Observation Tool measures knowledge of content by
examining four areas: culture for learning, communication with students, engaging in student
learning, and flexibility and responsiveness. These key areas are then observed within a live
lesson. The #1.1.9 Dispositions Toolalso measures candidates’ dispositions in ten areas,
including Area #2, Respect for Difference. Candidates are required in all methods courses to
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successfully create learning experiences in the target content areas ( #1.1.1 INTASC Course
Alignment Chart). Several of these courses also require candidates to implement those lessons
into a school setting or out-of-school setting (such as Boys and Girls Club or Eagle Mount for
children with special needs) with P-12 students. The dispositions tool is introduced to
sophomores during their sophomore practicum and then is formally administered during Junior
Field and Student Teaching. The ETP will also begin collecting this data twice a semester in
each course which will help faculty better understand where individual students are thriving

and needing improvement.

The #1.2.4 Standard 1.2 Worksheet displays triangulated data collected through all three key
assessments (TWS, Observation Tool, and Dispositions Tool) through three cycles of data: Fall
22, Spring 23 and Fall 23. From this triangulated data, it can be noted that candidates are
performing at sufficient or proficient levels at the conclusion of Student Teaching, with noted
growth from Junior Field/Graduate Practicum. Faculty reviewed this data during a data dip (a
meeting in which faculty and staff review a segment of data) on April 16, 2024, and noted that
additional training may be needed for Cooperating Teachers (CTs) who complete the
dispositions data for Student Teaching, which may improve inter-rater reliability. Faculty also
noted more consistency with Junior Field/Graduate Practicum data, which is assessed by
University Supervisors and the Director of Field Experiences and Licensure, who have been
trained.

In addition to these tools, content knowledge is also evaluated by the MACK at the conclusion of
the program. This three-pronged assessment measures includes three areas: Content GPA,
Assessment of Content Knowledge (completed by a Cooperating Teacher) and Praxis score.
When examining this data, scores have been relatively consistent throughout the entire data
cycle, which the ETP began tracking in 2017. (See #1.2.5 MACK Scores).

FFRb. Narrative Analysis - Component R1.2 - Content

The EPP reports the state approval process through the Montana Office of Public Instruction
(OPI). Similarly, the EPP provided document of teaching through EDU 105 & EDSP 204,
central concepts to all teaching including applying content in developing equitable and
inclusive learning experiences for diverse P-12 learners. The IHE reports the use of the
Teacher Work Sample, Observation Tool, and Dispositions assessment as evidence for
Content assessments however, #1.2.4 Standard 1.2 worksheet was not located in the
evidence submitted. Similarly, it is unclear how candidates are assessment on central
concepts for the teaching field they are assigned to teach.

SSR Addendum b. Component R1.2 Content

R 1.2 (A)Does the EPP have evidence of disaggregated data across specialty areas as well as
other demographic factions demonstrating candidates ability within the category of "Content?"
Disaggregated data across speciality areas and demographic factions is included in Evidence
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#1.1.14 Key Assessment_Observation Assessment Data; Evidence #1.1.15 Key
Assessment_Teacher Work Sample Data; and Evidence #1.1.16 Key
Assessment_Dispositions Data.

R.1.2 (B) - Can the EPP provide documentation that was reportedly contained within Evidence
1.1.1. InTASC Alignment Chart?
Evidence #1.1.1 INTASC Alignment Chart has now been uploaded .

R.1.2 (C) - Can the EPP provide evidence of data analysis across "Content" for all program
areas?

In addition to the evidence provided by the key assessments, a summative assessment is given
to all candidates at the end of student teaching. This assessment, called the Assessment of
Content Knowledge (Early Childhood/Elementary and Special Education, Secondary 5-12 and
K-12 Placements) measures content knowledge. Evidence #1.2.4, MACK Scoresprovides data
about students’ proficiency of content in their programs.

R.1.2 (D) - How does the EPP ensure Candidates have sufficient (breadth & depth) knowledge

to demonstrate the "Content” for their assigned teaching fields?

The Key Assessment Evidences (#1.1.14 Key Assessment_Observation; #1.1.15 Key
Assessment_Teacher Work Sample;and #1.1.17 Praxis Scores) provide proficiency data about
students across program areas.

SRRb. Narrative Analysis - Component R1.2 - Content

Component R1.2 Content Knowledge

In the SSR narrative for component R1.2 the EPP discusses methods courses candidates take
to teach diverse learners (EDSP 204) and to implement culturally responsive teaching (EDU
433); without key assessment rubrics and data that demonstrate candidates can use and
apply competencies, this information lacks substance and would be better suited for R1.1.
The TWS is also cited as a measure of application of content knowledge, but no data was
provided, analyzed, nor interpreted for this component. Similarly, the Observation Tool is
identified as providing evidence for R1.2: indicators cited are culture for learning,
communication with students, engaging in student learning, and flexibility and
responsiveness. These indicators a. do not clearly align with 1.2 and b. no analysis nor
interpretation were provided in the SSR nor Addendum relating to how these support R1.2
and how candidates demonstrated content knowledge competencies through these specific
indicators. From the Disposition Assessment: Respect for Difference was also cited as
evidence for R1.2, but it is more likely aligned with R1.1. The EPP cites 1.2.4 Standard 1.2
Worksheet as evidence that specifically outlines indicators and data that connect to R1.2,
provided during the on-site visit. Indicators from the 3 key assessments [including those
previously identified from the TWS] include: reflecting on assessment data, establishing a
culture for learning, and implementing instructional procedures [from the Observation tool
and Disposition Assessment] which questionably demonstrate content knowledge. MACK
scores [which combine content GPA, Assessment of Content Knowledge completed by
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cooperating teacher, and Praxis Score] do reveal data for R1.2, however, data provided in
1.2.4 provides unclear and insufficient information regarding how MACK data is collected
[particularly CT ratings], combined, and what scores reveal. No analyses nor interpretations
are provided. During the on-site interviews, with Initial Program Faculty, the procedures for
deriving MACK scores were provided and rubrics for the CT scores of content knowledge
were shared). Rubrics (created by the EPP and used for the CT scores) were provided during
the on-site visit and reveal unreliable means of assessing candidate content knowledge.
[These rubrics have since been revised and standardized by a Council of Deans to be
implemented in future iterations see evidence provided on-site]. Exhibit 3.2.7 provides 7
years of MACK scores, however, the EPP does not indicate n, program or demographic
disaggregation, % of candidates demonstrating competency at completion, range of scores.
Similarly, 1.1.17 provides a table, disaggregated by program and demographic, which
provides n, mean, and % pass rates, of Praxis Il exam scores to demonstrate content
knowledge. Pass rates vary from "too small to report to low pass rates in Mathematics
Content Knowledge (5161 and 5165) and Elementary Education (5018) to 100% in Music
(5113). Based upon the data presented or R1.2, insufficient evidence has been provided to
demonstrate candidates know and are able to apply their content knowledge in developing
equitable and inclusive learning environments.

c. Component R1.3 Instructional Practice

Candidates have multiple opportunities to implement best practices using assessment,
planning for instruction, and instructional strategies in their methods courses and field
experiences. Near the beginning of the program, candidates take EDU 381 Curriculum Theory
and Design or EDCI 500 Curriculum Development, which delves into basics in designing
instruction. Another required course for all undergraduate elementary and most secondary
majors is EDU 383 Assessment in Education, which addresses the design and implementation
of assessment in education. Further in the program, candidates take a variety of methods
courses. For elementary education majors, this entails coursework in core subject areas of
literacy, math, science, and social studies, in addition to coursework in art, music, and physical
education/health methods. Secondary majors take a methods course in their specific content
area, and each of these courses embeds instruction and assessment into the content of the
course. To further address assessment, all elementary and special education majors take EDU
438, Literacy Assessment, Diagnosis, Instruction (Reading Clinic), in which they gain practice
administering assessments and then use the data to make informed decisions about instruction.
The #1.1.1 INTASC Course Alignment Chart further addresses how the EPP meets INTASC
Standards 6, 7 and 8.

Learning increases in complexity throughout the program. ( See #1.1.1 INTASC Course
Alignment Chart). During methods courses, candidates are provided heavy support in
designing and implementing instruction. In Junior Field/Graduate Practicum courses, candidates
are provided with mid-level support in designing and implementing instruction, and they are
always supervised by the Cooperating Teacher. During Student Teaching, candidates are
expected to design and implement instruction with minimal support and engage in a minimum

of one week of full-time teaching in which they are solely responsible for the classroom. As
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candidates move closer to becoming a licensed teacher, they should have more responsibility,
again embracing the gradual release of responsibility model.

Candidates use technology throughout the program. All candidates must complete an
educational technology course in which they are formally and informally evaluated through
completion of assignments. In EDU 270 Instructional Technology and EDCI 572 Introduction to
Educational Technology, candidates are introduced to the International Society for Technology
in Education (ISTE) standards. The course is also aligned to the ISTE standards and
incorporates Substitution, Augmentation, Modification, Redefinition (SAMR) modeling. (  #1.3.1
Syllabus, EDU 270 and #1.3.2 Syllabus, EDCI 572.)

The instructor for EDU 270 is one of a few ISTE certified instructors listed for the state of
Montana. To receive the certification, the instructor submitted course materials for EDU 270 and
EDCI 572 to ISTE to ensure alignment to ISTE standards. The ETP has been working towards
further integration of technology in coursework and assessment. For instance, this ISTE certified
faculty member offers technology talks at each of the ETP faculty meetings, and many faculty
members embrace technology in their classes. Further implementation of the ISTE Standards is
a goal of the ETP moving into the 2024-2025 school year. In addition, candidates are expected
to implement technology when completing their  #1.1.7 TWS.

Inclusive practices are integrated throughout the curriculum, beginning with EDU 105 Education
and Democracy, where candidates embrace concepts of a just and equitable society and in
EDSP 204 Introduction to Teaching Exceptional Learners and SPED 540 Education of
Exceptional Learners, where candidates learn about inclusion. These topics are continually
addressed in a variety of ways, such as the inclusion of multicultural literature in EDU 331
Literature and Literacy for Children, or in EDU 397B Methods: K-8 Social Studies, where
candidates learn more about culture and biases as demonstrated in ~ #1.1.1 INTASC Course
Alignment Chart.

Concepts of assessment and instruction are measured with each of the key assessments.
Students are expected to identify potential biases and adapt instruction for diverse populations.
The #1.1.9 Dispositions Continuum for Teaching & Learning Tool

(Disposition #2); the #1.1.7 TWS Rubric (see 3.2 in rubric: and the Observation Tool (2a) provide
evidence of equity and inclusive practices. The TWS sets expectations for use of Indian

Education for All (a state law requiring the inclusion of Native American heritages, histories, and
cultures in schools) and technology, in addition to more general assessment and instructional
practices. For example, candidates must provide evidence of pre- and post-assessment in their
lessons, and consequently, are using data-based decision making. The Observation Tool
#1.1.10 also measures concepts related to assessment and instruction.

Data indicates the candidates within the EPP can demonstrate proficiency in the areas of
instruction and assessment through the following results as measured by the three key
assessments. (#1.3.3 Standard 1.3 Worksheet ). In addition, TWS data shows the following
proficiencies in the areas of technology and cultural integration.

FFRc. Narrative Analysis - Component R1.3 - Instructional Practice
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The provider presents multiple methods of assessment in the observation Tool #1.1.10, the
Teacher Work Sample #1.1.7 TWS Rubric of alignment to Instructional Practice. It is unclear
how the Dispositions assessment is aligned to "Instructional Practice" due to the missing
#1.1.1 InTASC course alignment chart. Three cycles of data were provided for component
1.3: Instructional Practice for the Teacher Work Sample, Observation Tool, and Dispositions;
however, data was not disaggregated by program area or any relevant student data.
Similarly, the EPP reports, "Due to the challenges and inconsistencies of our data collection
systems, not all candidate scores were reported and, of those who were reported, not all
components for each key assessment have scores. Therefore, the n indicated in each
component is the number of students who received scores."

There did not appear to be an analysis of the data presented to identify any strengths,
weaknesses, or potential areas for continuous improvement identified by the program.
Application of technology standards appear to be addressed through specified coursework in
EDU 270 and EDCI 571 that are aligned to ISTE standards. The EPP reports that candidates
are expected to implement technology in their Teacher Work Sample.

SSR Addendum c. Component R1.3 Instructional Practice

R.1.3 (A) - Does the EPP have evidence of disaggregated data across specialty areas as well as
other demographic factions demonstrating candidates ability within the category of
"Instructional Practice?"

These evidences are now provided in Evidence #1.1.14 Key Assessment_Observation Data;
#1.1.15: Key Assessment, Teacher Work Sample Data; #1.1.16 Key Assessment_Dispositions
Data; and #1.1.7 Key Assessment_Praxis Data.

R.1.3 (B) - Can the EPP provide documentation that was reportedly contained within Evidence
1.1.1. InTASC Alignment Chart? R.1.3 (C) - Can the EPP provide evidence of data analysis
across "Instructional Practice"” for all program areas?

These evidences are now provided in Evidence #1.1.14 Key Assessment_Observation Data;
#1.1.15: Key Assessment, Teacher Work Sample Data; #1.1.16 Key Assessment_Dispositions
Data; and #1.1.7 Key Assessment_Praxis Data.

SRRc. Narrative Analysis - Component R1.3 - Instructional Practice

Component R1.3 Instructional Practice

The SSR identifies several courses candidates take relating to R1.3: EDU381 Curriculum
Theory and Design, EDCI 500 Curriculum Development, EDU270 Instructional Technology,
EDCI 572 Introduction to Educational Technology, and EDU 383 Assessment in Education,
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however, taking these and "a variety of methods courses&in core subject areas &and specific
content areas" does not necessarily document candidates are proficient in the elements of
R1.3. as the EPP has decided to use the TWS, Observation Instrument, and Dispositions
Assessment rather than key assessments from any of these courses. 1.1.1 InTasc Course
Alignment Chart, which provides a structure which aligns standards to courses which the
content is covered, does not provide data and evidence of candidate competency. The SSR
generally states that "concepts of assessment and instruction are measured with each of the
key assessments [referencing TWS, Dispositions Assessment, and Observation tool],
however, specific indicators from rubrics, data, analyses, and interpretations are not provided
specifically as evidence of R1.3. Standard 1.3 Worksheet (1.3.3) provides overarching data
related to INTASC Standards 6, 7, and 8 and although it appears candidates are
demonstrating effective performance on the selected indicators, the indicators are co-
mingled across standards [ie: TWS 2.3 reflecting on assessment and TWS 1.2.2 knowledge
of students differentiation indicators was cited for standard R1.1 and for Standard 1.3] and
score ranges and analyses/interpretations of data are not provided. As previously indicated,
the EPP acknowledges that "not all candidates scores are reported&for not all components
for each key assessment" making the provided data unreliable. As CAEP R1.3 focuses on
candidates ability to assess, plan for, and implement instruction and technology, the
disposition assessment does not provide sufficient, relevant data of candidate competency.

d. Component R1.4 Professional Responsibility

The EPP requires undergraduates to successfully complete the course EDU 406 Philosophical,
Legal and Ethical Issues, and graduates to complete the course EDF 515 Social and
Philosophical Issues in Education. Candidates must achieve a grade of C or higher in these
courses to progress in the program. In the course EDSP 410 Supporting Diverse Learners
Through Collaboration, candidates learn about working with a team of both special and general
education professionals within a school setting. ( See #1.1.1 Standards Alignment Char t).

Candidates are provided with feedback regarding their professional learning and ethical
practice at several checkpoints within the program through the ~ #1.1.9 Dispositions Tool.
Candidates are expected to receive a rating of 2 or higher on a scale of 1-4. There is also a red
flag component to alert faculty and supervisors to immediate issues. Candidates receiving less
than a 2 or a red flag are given counsel by the faculty and action is taken to remediate the
problem. On the tool, the following sections address professional responsibility:

" Section 3: Humility Candidates strive to learn from others.

" Section 5: Self-Awareness Candidates reflect and examine their own perceptions and
behaviors on others.

" Section 6: Reflection Candidates take responsibility to reflect and incorporate feedback.
" Section 7: Honesty and Ethics Candidates exhibit integrity and behave ethically.

Data is collected at the three checkpoints and examined across the candidates’ level in the
program. Candidates are given formative and summative feedback using the tool. The  #1.1.11
Dispositions Policy Procedurefurther outlines the intended procedure. In Fall 2024, we intend
to implement training for Cooperating Teachers.

Page 47 of 155



Montana State University-Billings Council for the

Self Study Report (SSR) . o

Printed Date: 2026-04-15 Accreditation of )
Educator Preparation

The #1.1.7 TWS also informs professional responsibility. In section 1.1, Preparation through
Collaboration, candidates write a reflection about their collaboration with their Cooperating
Teacher to develop their unit. In section 1.2, Creating the Continual Growth Plan, candidates
choose an area from the Danielson Framework they would like to develop more. Candidates
develop reflective questions and then answer the questions using resources and research.
Finally, as candidates complete their lesson, they engage in a written reflection. Data is
aggregated across learning levels and by question. Data indicated proficiency or sufficiency in
all areas (See #1.4.1 Standard 1.4 Worksheet).

FFRd. Narrative Analysis - Component R1.4 - Professional Responsibility

The EPP claims and supports through the documentation of multiple syllabi that
undergraduates and graduates achieve a high level of professional responsibility through
EDU 406, EDF 515, and EDSP 410. While the #1.1.1 Standards Alignment chart was missing,
it appears that professional responsibility for both special and general education
professionals within a school setting are addressed through structured coursework.

Similarly, candidates are provided feedback related to professional responsibility through the
Disposition Tool #1.1.9. This assessment is completed at several points throughout the
program. The IHE indicates that students given a "red flag" are given counsel by the faculty
and action is taken to remediate the program. It is unclear how this process is documented.
Three cycles of data were provided for component 1.4: Professional Responsibility for the
Teacher Work Sample, Observation Tool, and Dispositions; however, data was not
disaggregated by program area or any relevant student data. Similarly, the EPP reports,
"Due to the challenges and inconsistencies of our data collection systems, not all candidate
scores were reported and, of those who were reported, not all components for each key
assessment have scores. Therefore, the n indicated in each component is the number of
students who received scores."

There did not appear to be an analysis of the data presented to identify any strengths,
weaknesses, or potential areas for continuous improvement identified by the program.

SSR Addendum d. Component R1.4 Professional Responsibility

R.1.4 (A) - Does the EPP have evidence of disaggregated data across specialty areas as well as
other demographic factions demonstrating candidates ability within the category of
"Professional Responsibility? "

The area of professional responsibility can be measured in a variety of ways. The  Evidences
1.1.14 Key Assessment: Observation; 1.1.15 Key Assessment_TWS and 1.1.16 Key
Assessment Dispositionsincludes components of 1.4. This data is also disaggregated across
programs and gender and race demographics.

R.1.4 (B) - Can the EPP provide documentation that was reportedly contained within Evidence
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1.1.1. INTASC Alignment Chart?

This evidence is uploaded as Evidence #1.1.1 INTASC Alignment Chart is now uploaded.

R.1.4 (C) - Can the EPP provide evidence of data analysis across "Professional Responsibility”
for all program areas?

The area of professional responsibility can be measured in a variety of ways.  The Evidences
1.1.14 Key Assessment: Observation; 1.1.15 Key Assessment_TWS and 1.1.16 Key
Assessment Dispositionsincludes components of 1.4. This data is also disaggregated across
programs and gender and race demographics.

SRRd. Narrative Analysis - Component R1.4 - Professional Responsibility

R1.4 Professional Responsibility

The SSR indicates candidates complete EDU406 Philosophical, Legal, and Ethical Issues, and
EDF 515 Social and Philosophical Issues in Education though completion of these courses
does not necessarily provide evidence of candidates’ abilities to act ethically, collaborate with
others, or take responsibility for student learning without any key assessments and data
from the courses. The Disposition Tool is cited as the primary vehicle to assess R1.4. There
are 12 of 21 indicators on this instrument that are tagged as related to professional
behaviors, attitudes, and practices; data indicate candidates demonstrate professionalism
though questions exist regarding the representativeness of data as previously discussed.
Also, although the disposition data is collected from a variety of stakeholders [candidates,
supervisors, and cooperating teachers] and multiple checkpoints, it is unclear what
dispositional data is presented in the data charts progressive data of dispositions over time
or final dispositions, a composite score or a score of one of the constituents? TWS has
several indicators that measure the candidates’ receptivity to feedback, developing a
professional growth plan, and collaborating with others. As with all data provided, no
analysis or interpretation has been provided.

Throughout the SSR for R1 the only continuous improvement plan identified was additional
training needed for Cooperating Teachers for completing the Disposition Assessment to
improve inter-rater reliability. There is no rationale or data to explain what this decision was
based upon.

The initial candidates interviewed during the on-site visit spoke highly of the EPP and
program. The implementation of Tervera should benefit the EPP in collecting, analyzing, and
reporting data in meaningful and systemic, systematic ways. The EPP should also be
commended for its "Data Dips" as a positive step in analyzing data; codifying these and
decision-making using data is encouraged. From the on-site visit, a sample agenda and
outline of "416 Data Dip Outline" was provided which clearly demonstrates the intention to
engage faculty in discussions around Standard 1 data, however, minutes, notes, reflections
were not provided from the meeting.

In on-site interviews with current candidates and alumni, participants report strong
relationships and support from EPP faculty, who are described as "compassionate”,
"empathetic", and "professional.” Classroom management, particularly from alumni, is seen
as an area that is in need of further development, particularly "de-escalation strategies" and
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"developing a skill set with positive behavior.

AFls for Standard 1 are primarily captured in Standard 5 as they are related to data quality,
continuous improvement, and systemic quality assurance that have yet to be achieved.

Standard RAL. Content and Pedagogical Knowledge (Advanced Level Programs)

Self Study Report (SSR) : Section Il. CAEP Standards and Evidence:
Standard RAL. Content and Pedagogical Knowledge (Advanced Level Programs)

SSR Evidence - Standard RA1

Evidence Title

1.1.2A SCOU Program Standards

Benchmark Chart

1.1.6A 5 Years of Praxis Data

1.1.10A Diversity Report

1.1.4A SCOU Evaluation Rubric

1.1.8 Lawshe Panel Table

1.1.1A SCOU Data Framework

1.1.5A SCOU Assessment Chart

1.1.9A Evaluation Plan of

Caep Component File

Component RA1.1 - Candidate

Knowledge, Skills, and Professional

Dispositions,Component RA1.2 -

Provider Responsibilities

Component RA1.1 - Candidate

Knowledge, Skills, and Professional

Dispositions,Component RA3.3 - 1.1.6 SCOU 5 years of Praxis Scores.pdf
Monitoring and Supporting

Candidate Progression

Component RA1.1 - Candidate

Knowledge, Skills, and Professional #1.1.10A Diversity Report (MSUBILLING:
Dispositions

Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA2.2 -
Clinical Experiences

Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RAL1.2 -
Provider
Responsibilities,Component RA5.3 -
Stakeholder Involvement
Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA1.2 -
Provider Responsibilities
Component RA1.1 - Candidate
Knowledge, Skills, and Professional #1.1.5A SCOU Assessment Chart.docx
Dispositions

#1.1.8A Lawshe Panel CVR Table.pdf
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Component RA1.1 - Candidate
Improvement Knowledge, Skills, and Professional
Dispositions
Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA2.1 -
Partnerships for Clinical
Preparation,Component RA2.2 -
Clinical Experiences
Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA1.2 -
Provider
Responsibilities,Component RA2.1 -
Partnerships for Clinical Preparation
Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA2.1 -
Partnerships for Clinical Preparation

1.1.3A SCOU Internship Guidebook #1.1.3A School Counseling Internship Gu

1.1.7A SCOU Advisory Panel #1.1.7A Advisory Panel Spring 2024.pdf

1.2.1A Montana State University
Billings School Counseling Tereva
Manual

#1.2.1 Montana State University Billings_

Items per page: 100 ¥ 1 11o0f11 %4 >

a. Component RA1.1 Candidate Knowledge, Skills, and Professional Dispositions

The School Counseling Program (SCOU) ensures that students are proficient in applying their
knowledge, skills, and professional attitudes in school counseling. Candidates show
competency in data literacy and research and are skilled in analyzing data. Students assume
leadership roles through a curriculum that prioritizes leadership development, team
collaboration, and effective communication. Students receive training to work with educators,
parents and community members to establish nurturing environments conducive to student
achievement. The application of technology is a focus. Candidates use technological tools and
resources to enhance their counseling practices, improve data collection and analysis, and
facilitate more effective communication with students, families, and colleagues. This includes
using educational software, digital communication platforms, and data management systems
to deliver counseling services and program management.

Positive dispositions in SCOU means manifesting professional conduct that mirrors the
principles and ethical standards of the counseling field. This encompasses displaying empathy,
respect, and a dedication to diversity and equity. Candidates cultivate reflective practices,
consistently assessing their own behaviors and attitudes to confirm their alignment with
professional norms. Professional SCOUs are required to adhere to the laws, policies, and ethical
standards relevant to their profession. Candidates receive in-depth instruction on the legal and
ethical structures, including confidentiality, informed consent, and the rights of minors within
educational environments. They are trained to apply guidelines in their practice, guaranteeing
their actions are both legally compliant and ethically sound.

Candidates undergo evaluations across all facets of RA1.1 throughout their educational
journey. Detailed assessment milestones are outlined in the #1.1.1A SCOU Data Framework &
#1.1.2A SCOU Program Standards Benchmark Chart. Evaluations occur at the program’s
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inception within designated SCOU courses (SCOU 505 Theories of Counseling, SCOU 507
Ethical and Professional Issues School Counseling and Family Therapists, and SCOU 527
Counseling in the Elementary and Middle School), midway through their studies during the
Practicum (SCOU 506 Practicum: Counseling and Therapy Techniques), during both their
elementary and secondary internships (SCOU 590A Internship School Counseling Elementary
and SCOU 590B Internship School Counseling Secondary), and finally, as they complete their
program during SCOU 597 Capstone in School Counseling. All principal assessments conform
to standards set by CAEP, ASCA, MSCA, PEPPS, and the Danielson Framework, ensuring a
comprehensive and aligned evaluation process.

Evaluations are conducted by the SCOU faculty and staff, who understand relevant laws,

policies, and ethical codes for school counseling. The alignment of CAEP, ASCA, MSCA, PEPPS,
and Danielson Framework with each assessment is detailed in the  #1.1.2A SCOU Program
Standards Benchmark Chart. Candidates engage with program outcomes and assess their
knowledge, skills, and professional dispositions throughout all course components, including the
SCOU Practicum, both SCOU Internships, and the concluding SCOU Capstone course.
Information regarding program outcomes, assessment of knowledge, skills, and professional
dispositions is available in the #1.1.3A SCOU Internship Guidebook and through all course-
related tasks within the MSUB SCOU Tevera software program, ensuring a thorough
understanding and adherence to assessment criteria and objectives.

The School Counseling Program also prepares candidates in attaining the professional
knowledge, skills, and dispositions through assessment. This includes six key assessments with
corresponding outcomes: #1.1.4A SCOU Evaluation Rubric (used for SCOU Elementary
Evaluation Rubric, SCOU Secondary Evaluation Rubric, SCOU Practicum Evaluation Rubric,
SCOU Exit Evaluation Student Survey) and #1.1.5A SCOU Tevera Hour Logs, found in the
#1.1.3A SCOU Internship Guidebook for all clinical engagements. These assessments are
designed to measure 19 professional competencies encompassing knowledge, skills, and
dispositions at least three times throughout the program to monitor and encourage candidate
growth from the beginning to the completion of their training.

Candidates are evaluated during their coursework through course evaluations. The course
evaluation data aligns directly with the program outcomes, offering a comprehensive view of
student performance and learning achievement. The evidence gathered from these evaluations,
along with the six key assessments, demonstrates that candidates consistently perform at a
"competent” or "proficient” level in the knowledge, skills, and professional dispositions relevant
to the school counseling profession. For a more detailed understanding, reference is made to the
#1.1.1A SCOU Data Framework and #1.1.2A SCOU Standards Benchmark Chart . These
documents list the key assessments and the courses where each is administered, ensuring
CAEP alignment.

The #1.1.5A SCOU Assessment Chart represents the SCOU Program Assessment Milestones
and the evaluation process at key junctures of the program. The tools used for assessment are
the self-evaluation rubric, the SCOU evaluation rubric, the Praxis Exam, the Elementary
Internship Tereva Hour Log, the Secondary Internship Log, and the Tereva hours log. (See
#1.1.3A SCOU Internship Guidebook and #1.14A, SCOU Evaluation Rubric.). The positioning
of these assessments at critical junctures throughout the candidate’s program of study enables
ongoing tracking of progress and the timely provision of support, enhancing the likelihood of
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successful program completion.

The #1.1.7A SCOU Advisory Panel played a pivotal role in developing these key assessments.
Comprising faculty, staff, and key stakeholders from the school counseling profession, this panel
employed a consensus-based approach (Lawshe method) to ensure assessments are in
alignment with CAEP Advanced Standards, and the ASCA, MSCA, PEPPS, the Danielson
Framework standards. This collaborative process ensures a high level of content validity,
meaning they effectively measure what they are intended to assess within the context of
professional school counseling standards.

The SCOU program integrates and assesses the competencies essential for the SCOU
profession. Knowledge, skills, and dispositions are included in course syllabi. To validate and
continuously improve the curriculum and its outcomes, the program underwent a thorough
review process involving state officials, content experts from other universities within Montana,
and the Continuous Improvement Coalition (CIC) team. This collaborative review scrutinized
syllabi, course sequencing, assignments, key assessments, and the structure of course exams,
ensuring a comprehensive evaluation of the program’s effectiveness. The feedback is included
in the evidence documents (# 1.1.8A SCOU Lawshe Panel CVR Table). Assessment of
candidate competencies includes several critical components: Praxis Exam: Candidates must
pass the 5422 Professional Praxis Exam with a minimum score of 159 during their Capstone
course; GPA Requirement: Maintaining a minimum overall GPA of 3.0 is mandatory for
graduation;

Clinical Hour Logs via Tevera Software: Candidates must complete and log their 100 hours
during the SCOU Practicum course and 300 hours each during the Elementary and Secondary
Internship courses. Faculty members review these logs monthly to verify that candidates meet
the necessary hours in diverse school settings; C ourse Exams: Course exams evaluate
candidates’ understanding of course content and their ability to apply knowledge in practical
scenarios. Exams align with the program’s learning outcomes, offering another layer of
competency assessment.

#1.1.9A Evaluation Plan of Improvement Form: If candidate concerns arise, support is
provided through program faculty, University Supervisors, and academic advisors summative
and formative feedback. Candidates’ specific data is housed in Tevera software making it
accessible immediately to candidates for their review upon completion of an assessment. The
program is committed to continuous improvement, especially in areas where there has been
limited data collection. The SCOU program faculty actively collects data to identify growth
areas for individual candidates and the overall effectiveness of the program. This endeavor is
particularly significant in the areas of diversity and inclusivity, where data collection efforts
have been identified as needing strengthening. The program will be using site placement
demographic data in our next cycle to ensure diverse placements. In addition, the program has
added American School Counseling Diversity mindset assignments to all coursework including
practicum and capstone.

At the conclusion of each semester, program faculty analyze assessment data to pinpoint areas
for improvement for individual candidates and to evaluate and enhance the program’s
comprehensive effectiveness. When specific gaps are found, a structured plan for improvement
is collaboratively developed between the candidate and faculty, ensuring targeted interventions
are put in place. The program has intensified its efforts to gather and analyze data more
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comprehensively. This includes a renewed focus on the #1.1.10A Diversity Report where the
advanced SCOU faculty use Tevera software for collection and examination of demographic
data and profiles of internship placement schools. Demographic data are also gathered by the
university’s Institutional Research Office. This enhanced approach to data collection aims to
deepen the program’s understanding of diversity of candidates and their communities. The
program addresses programmatic challenges identified through data analysis by engaging an
advisory panel. This panel plays a pivotal role in identifying gaps.

FFRa. Narrative Analysis - Component RA1.1 - Candidate Knowledge, Skills, and Professional
Dispositions

The EPP identified the School Counseling program as the sole advanced certification
program at the IHE. The provider reports that candidates undergo evaluations across all
facets of RA1.1 throughout the program with milestones outlined in #1.1.1A SCOU Data
Framework & #1.1.2A SCOU Program Standards Benchmark Chart. Unfortunately, it appears
that both pieces of evidence were not included in the Self-Study Report Evidence and cannot
be verified. Therefore, it was not possible to identify the different types of data that exists,
evaluate the appropriateness and sufficiency of the data, or assess the analysis and
synthesis of data into meaning forms that guide decisions. The actual assessments of
candidates were not presented in order to determine sufficiency of EPP created assessments
with respect to the CAEP Framework.

SSR Addendum a. Component RA1.1 Candidate Knowledge, Skills, and Professional Dispositions

RA 1.1 There was no evidence for school counseling demonstrating proficiencies to understand
and apply knowledge and skills appropriate to the field across the six identified areas in the
2022 CAEP Workbook for advanced certification programs.

The #1.1.1A SCOU Data Framework has now been uploaded. The framework has several
components. The first is program growth measurement points. The highlighted components are
data included in the report. These include: the initial self-reflection evaluation, the elementary
and secondary internship evaluations, clinical hours, Praxis scores, GPA, the
employer/completer surveys, and the Advisory Panel feedback. Next, the EPP is now able to
provide a description of proficiency points in order to understand and apply knowledge and
skills in the field by the six areas in the CAEP workbook. This is on pages 3-4, and labeled
"CAEP Accreditation Benchmarks for Advanced School Counseling Program.” The next chart,
on page 5, the "Advance School Counseling Program CAEP Alignment Table" further describes
of key assessments are used to measure CAEP standards. This is broken down by component.
On pages 5-6, the EPP also includes the Evaluation Rubric, demonstrating further where
standards are measured.

The Evidence #1.1.4A SCOU Evaluation Rubric evaluates candidate’s proficiencies aligned to
the CAEP workbook standards.
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The Evidence #1.1.10A SCOU Disaggregated Praxis Data demonstrates summative
performance of the candidates.

The Evidence #1.1.11A SCOU Candidate Mean Score Data Cycle contains the following
information: Initial Mean score (from the self-evaluation), Elementary Mean Score (from
internship evaluation) and Secondary Mean Score (from internship evaluation.) This also
demonstrates three cycles of data. This also includes a summary of findings that delineates
candidate strengths and potential areas of growth for each of the six standards.

The Evidence #1.1.12A SCOU Candidate Cohort Growth Documentation contains the
following information: Initial Mean score (from the self-evaluation), Elementary Mean Score
(from internship evaluation) and Secondary Mean Score (from internship evaluation.) This also
includes a summary of findings that delineates candidate strengths and potential areas of
growth for each of the six standards. This is for a cohort of 21 students in the programs; this
demonstrates performance on all three of the evaluations, providing their mean growth.

The Evidence #1.1.13A SCOU Candidate GPA Checkpoint Progress Documentationshows
disaggregated GPAs across checkpoints; this data is disaggregated by gender and race.

The Evidence #1.1.14A SCOU Candidate Initial Evaluation Data is the raw evaluation data of
the initial self-reflection which is aligned to the CAEP standards (also SCOU outcomes and
Montana PEPPS standards).

The Evidence #1.1.15A SCOU Candidate Elementary and Secondary Evaluation Data is the
raw evaluation data of the elementary and secondary internships which is aligned to the CAEP
standards (also SCOU outcomes and Montana PEPP standards.)

SRRa. Narrative Analysis - Component RA1.1 - Candidate Knowledge, Skills, and Professional
Dispositions

The Advanced SSR indicates School Counseling as the only advanced licensure program
provided by the EPP. The narrative in the SSR claims six key assessments provide evidence
of candidates’ knowledge, skills, and dispositions [seven, including the Praxis Il exam],
however, evidence [the narrative or addendum, prompts/rubrics/data for these six key
assessments] are not clearly and distinctly provided. It is unclear of what competencies "hour
logs" are used to demonstrate mastery; they are, in fact, of no use without explanation or
commentary. 1.1.1A, School Counseling Framework and Alignment Chart, indicates several
key assessments not discussed in the narrative: initial self-reflection evaluation, work
samples, competency at completion assignments [capstone], school counseling work
samples [capstone] and rubrics/data which are not provided as evidence, nor are data from
these provided. Although courses are identified in the SSR and in 1.1.1A, data from course
assessments are not provided to demonstrate candidate performance , skills, competencies
related to Al1.1. The EPP claims "course exams evaluate candidates’ understanding of course
content and their ability to apply knowledge in practical scenarios. Exams align with
program'’s learning outcomes" but no information regarding this alignment nor data relating
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to candidate exam scores have been provided. Neither rubric nor data is provided to illustrate
how candidates dispositions in the Counseling program are assessed. The EPP provides an
Alignment chart: ADVANCED SCOU Evaluation Rubric CAEP Standards that serves to align
CAEP 1.1A 6 indicators with Evaluation indicators, but the rationale for explaining the
alignment is not obvious [often illogical] and data is not provided to demonstrate competency
of standard components. 1.1.4A provides the Advanced School Counseling Evaluation Rubric
used to assess candidates during their practicum, elementary, and secondary internships; it
does not meet CAEP Sufficiency Criteria as indicators are tagged to multiple standards
[CAEP and CACREP], it does not provide actionable feedback, and organization is confusing.
Evidence 1.1.14A and 1.1.15A provide data from this rubric for Fall 2023, Spring and Fall
2024 by rubric indicator, but as CAEP indicators/skills are co-mingled, it is difficult to
ascertain candidate proficiency, strengths and weaknesses; the data chart also lacks data
range, target score, and analysis and interpretation of data. Finally, the EPP does not provide
data to demonstrate candidate competency for any of the advanced Standard 1

components.

Evidence 1.1.11A-Advanced SCOU Evaluation Data Initial Self Reflection to Internship
Evaluation provides candidate means but appears to be aligned to CAEP R1 Initial standards
and provides no information regarding what instrument was used, how these scores were
obtained, or how the "findings provided" are related to the data. 1.1.12.A-Candidate Cohort
Evaluation Growth Table was provided; the data is confusing as no explanation is provided
as to how "average growth" was calculated, what criteria determined whether a category

was deemed a "strength" or an "area of growth," and what data was used for comparisons

in the summary section. During the on-site interview with the faculty of the School
Counseling program, it was explained that each candidate is initially self-assessed with a
rubric [rubric and data not provided] and at the end of the program each candidate is rated
by their CT and Supervisor [rubric and data unknown]. These are then "calculated" into an
average growth number: 0= no growth to 3= much growth. Exhibit 1.1.12 identifies 25
indicators as "areas of growth" and 16 indicators as "strengths" little narrative was

provided regarding next steps.

Generally, some data was provided, however, it was, overall not possible to identify the
examples and types of data that exist, evaluate the appropriateness and sufficiency of the
data, or determine the analysis and interpretation of data to guide continuous improvement.

b. Component RA1.2 Provider Responsibilities

The School Counseling program is committed to upholding the highest standards of education
in the field of school counseling. It ensures that program completers are not only proficient in
specialized content and discipline knowledge, adhering to approved state and/or national
standards, but also demonstrates a proactive approach to progress monitoring. This approach
is pivotal for maintaining the quality and efficacy of the educational experience provided to
candidates.

The program employs a rigorous system of assessments, course assignments, and evaluation
data to monitor the progress of its candidates. This system includes:
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Regular Assessments and Course Assignments : These are designed to align with the
specialized content and discipline knowledge as defined by standards from the Specialized
Professional Associations (SPAs), individual state standards, the National Board for
Professional Teaching Standards, and accrediting bodies such as the Council for Accreditation
of Counseling and Related Educational Programs (CACREP). Through these assessments and
assignments, candidates’ understanding, and application of critical knowledge and skills are
evaluated, providing timely feedback for improvement.

Use of Evaluation Data for Progress Monitoring : The program systematically analyzes
evaluation data from course assignments and assessments to track each candidate’s progress
throughout their study. This data-driven approach enables the identification of both strengths
and areas for growth, ensuring that candidates receive the support and guidance needed to
achieve their full potential.

Continuous Feedback Loop : Feedback from assessments and course assignments is integral to
the program’s progress monitoring efforts. This continuous feedback loop allows for the timely
adjustment of teaching strategies, course content, and support services to better meet the
needs of candidates. It also facilitates a personalized learning experience, where candidates’
progress towards meeting the approved state and/or national discipline-specific standards is
closely monitored and fostered.

Documentation and Improvement Plans: The program emphasizes the importance of
documenting candidates’ mastery of content knowledge and professional competencies. When
gaps are identified through progress monitoring, personalized improvement plans are
developed in collaboration with the candidate. These plans are designed to address specific
areas of need, ensuring that all candidates achieve the level of proficiency required by their
professional specialty.

The Advanced School Counseling Program uses standards from the Montana School
Counseling Association (MSCA), the American School Counseling Association (ASCA), CAEP,
the Montana Professional Educator Preparation Program Standards (PEPPS), and the
Danielson Framework. This integration ensures a holistic development for candidates,
equipping them with both theoretical knowledge and practical skills necessary for effective
school counseling. Through its curriculum and assignments, the program embeds MSCA and
ASCA standards to focus on core competencies such as advocacy and the development of
comprehensive counseling programs, while CAEP standards emphasize evidence-based
practices and data-informed decision-making. The incorporation of PEPPS ensures candidates
are well-versed in Montana’s specific educational expectations, including legal and ethical
standards. Meanwhile, the Danielson Framework’s adaptation to counseling highlights the
importance of creating supportive environments and engaging teaching practices.

Assessment strategies within the program are varied and strategic, employing self-
assessments, peer evaluations, and supervisor feedback aligned with these comprehensive
standards. This approach facilitates detailed progress monitoring, allowing for the adjustment
of program components to better meet candidate needs and uphold high standards of practice.
The use of evaluation data is pivotal in tracking candidates’ growth over time, ensuring they are
prepared to support student achievement in diverse educational landscapes.
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The program prepares school counselors capable of designing and implementing data-driven
counseling programs that promote equity, access, and success for all students. By preparing
candidates to work effectively across diverse settings and to be culturally competent, the
program not only adheres to but exceeds the expectations of modern educational standards.
This multifaceted approach ensures graduates are not only theoretically informed but also
adept at fostering positive outcomes in various educational environments.

The School Counseling program employs a comprehensive approach to develop assessments
and course content that meet the highest standards in the field. This approach involves
collaboration with a #1.1.7A SCOU Advisory Panel and the use of a consensus based (Lawshe)
#1.1.8A SCOU Lawshe Panel Table method to ensure that all assessments are in line with
CAEP Advanced Standards, as well as standards set by ASCA, MSCA, PEPPS, and the
Danielson Framework. This rigorous process ensures the content validity of the program’s
assessments, aligning them with the knowledge, skills, and dispositions that candidates are
expected to demonstrate through their coursework in the program.

To guarantee that the curriculum is both current and relevant, the program undergoes regular
external reviews. This includes an examination of syllabi, course sequencing, assignments, and
key assessments by state officials and content experts from other universities within the state
of Montana, as well as members of the CIC team. Such reviews ensure that the program’s
content remains aligned with professional standards and the needs of today’s educational
landscape.

A crucial component of the program is the Praxis Exam ( See #1.1.6A 5 Years of Praxis Data).
Candidates must take this Professional Praxis Exam during their Capstone course, achieving a
score of 159 or above to qualify for graduation. This requirement underscores the faculty’s
commitment to ensuring graduates meet the rigorous professional standards expected in the
field. Furthermore, all course syllabi are aligned with the standards of ASCA, MSCA, PEPPS,
and the Danielson Framework, with ongoing efforts to incorporate the final CAEP standards

fully.

By the end of the program, candidates must demonstrate competency or proficiency in the
knowledge and skills relevant to the school counseling profession, as outlined in the assessment
plan. For detailed information on how the assessments and courses align with professional
standards, please refer to the #1.1.1A SCOU Data Framework and #1.1.2A SCOU Program
Standards Benchmark Chart. These documents provide a comprehensive overview of the
assessments, the courses in which they are administered, and how each aligns with CAEP
standards and components.

Beyond the structured coursework, the program emphasizes the importance of self-reflection
and the application of knowledge in addressing diversity, equity, and inclusion within a K-12
student population. Candidates engage in self-reflection assessments and guidance lesson
planning and are required to maintain a reflective journal during all clinical experiences. These
journals are reviewed by University Supervisors and instructors during practicum, elementary
internship, and secondary internship phases, ensuring continuous feedback and personal
growth.

Additionally, candidates are required to log their clinical hours using Tevera software,
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meticulously documenting the specific activities undertaken. This log is an essential component
of the program’s commitment to providing transparent and accountable clinical training, as
detailed in the #1.2.1A Montana State University Billings School Counseling Tevera Manual.
This comprehensive approach to training and assessment ensures that graduates of the School
Counseling program are well-prepared to contribute positively to the educational and personal
development of students across diverse settings.

FFRb. Narrative Analysis - Component RA1.2 - Provider Responsibilities

The EPP reports that it ensures program completers are proficient in specialized content and
disciplinary knowledge and upload state and national standards. They also claim a rigorous
system of assessments, course assignments and evaluation data to monitor the progress of
candidates that includes: Regular Assessments and Course Assignments; Use of Evaluation
Data for Progress Monitoring; Continous Feedback Loop; and Documentation of
Improvement Plans. While these are described in the narrative, there is no evidence of the
rigorous system of assessments provided in the evidences submitted in the Self Study
Report. Similar to RA1.1, the provider reports that candidates undergo evaluations across all
facets of RA1.2 throughout the program with milestones outlined in #1.1.1A SCOU Data
Framework & #1.1.2A SCOU Program Standards Benchmark Chart. Unfortunately, it appears
that both pieces of evidence were not included in the Self-Study Report Evidence and cannot
be verified. Therefore, it was not possible to identify the different types of data that exists,
evaluate the appropriateness and sufficency of the data, or assess the analysis and
synthesis of data into meaning forms that guide decisions.

The EPP did provide evidence of Praxis scores for school counseling in evidence 1.1.6 SCOU
5 years of Praxis Scores, however, it is unclear how this data is used to make continuous
improvement or how the EPP aligns Praxis evidence with one or more of the six identified
areas of the 2022 CAEP Workbook for advanced programs.

SSR Addendum b. Component RA1.2 Provider Responsibilities

RA1.2 (A) - How does the EPP know candidates know the specialized content of their field?
Progress monitoring takes place throughout various checkpoints in the program, evidenced by
the the Evidence #1.1.1A SCOU Framework and Benchmark Alignment Charts. Evidence
#1.1.4A SCOU Evaluation of Candidate Rubric Form is used as growth measure as described
in RA 1.1. Further measures includes:

" Evidence #1.1.10A: SCOU Disaggregated Praxis Data

" Evidence #1.1.11A: Candidate Mean Score Data Cycle

" Evidence #1.1.12A: SCOU Cohort Evaluation Growth Documentation

" Evidence #1.1.13A SCOU Candidate GPA Checkpoint Progress Documentation
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" Evidence #1.1.14A SCOU Candidate Enroliment Demographic Documentation

Included in the evidence are the assessment, analysis, and synthesis of data for program
decision-making. Also note there is alignment to the CAEP standards in each of these
evidences.

RAL1.2 (B) - What data does the EPP have that candidates know this content?

Progress monitoring takes place throughout various checkpoints in the program, evidenced by
the the Evidence #1.1.1A SCOU Framework and Benchmark Alignment Charts. Evidence
#1.1.4A, SCOU Evaluation of Candidate Rubric Form is used as growth measure as described in
RA 1.1. Further measures includes:

" Evidence #1.1.10A: SCOU Disaggregated Praxis Data

" Evidence #1.1.11A: Candidate Mean Score Data Cycle

" Evidence #1.1.12A: SCOU Cohort Evaluation Growth Documentation

" Evidence #1.1.13A SCOU Candidate GPA Checkpoint Progress Documentation
" Evidence #1.1.14A SCOU Candidate Enrollment Demographic Documentation

Included in the evidence are the assessment, analysis, and synthesis of data for program
decision-making. Also note there is alignment to the CAEP standards in each of these
evidences.

RA1.2 (C) - What analysis and subsequent program improvements have been made to improve
candidates knowledge of their specialized content?

Progress monitoring takes place throughout various checkpoints in the program, evidenced by
the the Evidence #1.1.1A SCOU Framework and Benchmark Alignment Charts. Evidence
#1.1.4A, SCOU Evaluation of Candidate Rubric Form is used as growth measure as described in
RA 1.1. Further measures includes:

" Evidence #1.1.10A: SCOU Disaggregated Praxis Data

" Evidence #1.1.11A: Candidate Mean Score Data Cycle

" Evidence #1.1.12A: SCOU Cohort Evaluation Growth Documentation

" Evidence #1.1.13A SCOU Candidate GPA Checkpoint Progress Documentation
" Evidence #1.1.14A SCOU Candidate Enroliment Demographic Documentation

Included in the evidence are the assessment, analysis, and synthesis of data for program
decision-making. Also note there is alignment to the CAEP standards in each of these
evidences.

RA1.2 (D) - How does the EPP know candidate are able to apply their specialized knowledge in
educational settings?

Fieldwork is comprised of three components: practicum, elementary internship, and secondary
internship. Data is collected in all three experiences, and included in the addendum is the
Evidence #1.1.11A SCOU Candidate Mean Score Data Cycle. While the practicum data has
not been included, the EPP is in the process of collecting data for Spring 2025 (as the course is
only offered in spring.)
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RA1.2 (E) - What data does the EPP have that candidates are able to apply this knowledge?

Fieldwork is comprised of three components: practicum, elementary internship, and secondary
internship. Data is collected in all three experiences, and included in the addendum is the
Evidence #1.1.11A SCOU Candidate Mean Score Data Cycle. While the practicum data has not
been included, the EPP is in the process of collecting data for Spring 2025 (as the course is only
offered in spring.) Also, the Evidence #1.1.12A SCOU Cohort Evaluation Growth
Documentation shows that candidates can apply their content knowledge in the field from their
initial program evaluation into the elementary and secondary internship.

RAL.2 (F) - Subsequently, what analysis and program improvements have been made to
improved candidates application of knowledge to specialized settings?

All of the aforementioned evidence include improvement plans in the documentation.

RA1.2 (G) - What evidence can the EPP present that candidates in school counseling create
effective environments for diverse P-12 students?

The Evidence #1.1.16A Site Placement Diversity Documentation shows the diversity within
the site placements and mentors, as well as candidate diversity. Note that this document also
includes a summary and analysis of this diversity data.

SRRb. Narrative Analysis - Component RA1.2 - Provider Responsibilities

"The School Counseling program is committed to upholding the highest standards of
education in the field of school counseling&adhering to approved state and national
standards." In the SSR, the EPP cites CACREP as well as CAEP, MSCA [the Montana School
Counseling Association], the American School Counseling Association [ASCA], and Montana
Professional Educator Preparation Program Standards [PEPPS] as sources for standards
though in examining the data and rubrics provided, alignment was demonstrated to CAEP,
CACREP, and PEPPS specifically. The SSR describes "regular, external reviews" to ensure the
curriculum is current and relevant, including an examination of syllabi, course sequencing,
assignments and key assessments, however, no evidence has been presented of such
reviews, findings, and recommendations. Evidence for R1.2 in the form of GPA, Praxis Il
scores, and Clinical Hours log sheets were provided. 1.1.13A demonstrates strong GPA,
disaggregated by gender and ethnicity, at various points throughout the Counseling Program
with a note that "GPA dips at the practicum or capstone states indicating potential

challenges that should be assessed further" no indications for further plans are provided.
1.1.6A provides documentation of Praxis Il scores with 100% pass rates for the 3 data cycles
though 4 candidates did take the exam multiple times. It is unclear how Praxis data is used

to make continuous improvement decisions or how the EPP aligns this evidence with any of
the CAEP Al.1 components. Though the School Counseling Intern/Practicum Final Evaluation
is aligned to CACREP standards, data, analysis, and interpretation are not presented to
discuss candidate specialized knowledge, content, or skills related to counseling. It is unclear
how the Time Logs demonstrate specialized content knowledge.

Though the addendum cites a number of pieces of evidence of "specialized content
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knowledge", 1.1.12A Candidate Growth Documentation, 1.1.11A Candidate Mean Score
Data. Evidence 1.1.14A and 1.1.15A are problematic for reasons cited previously in this
report. Throughout the SSR, data is reported by their 22 evaluation indicators and not by
ASCA or CACREP standard which makes determining specified content knowledge difficult.
AFIs for A1.2 are captured in A5.

Standard R2: Clinical Partnership and Practice (Initial-licensure Level Programs)

Self Study Report (SSR) : Section Il. CAEP Standards and Evidence:
Standard R2: Clinical Partnership and Practice (Initial-licensure Level Programs)

SSR Evidence - Standard R2

a. Component R2.1 Partnerships for Clinical Preparation

The Education Theory and Practice Department (ETP) has built clinical partnerships with
Learning Education Agencies (LEAs). ETP faculty and LEAs coordinate clinical experiences. The
Director of Field Experiences and Licensure (DFEL) works with these partners to place
candidates in their required field experiences for all Junior Field/Graduate Practicum and
Student Teaching experiences.

Candidates must clear a Department of Justice Criminal Background Report (CBR) before
engaging in clinical experiences. This process involves candidates completing an initial
fingerprint based national FBI background check that requires a notarized self-disclosure
document indicating they will immediately disclose any new criminal arrest(s) and/or
conviction(s). These CBRs are valid for two years, and it is the responsibility of the student to
complete a new CBR should theirs expire before finishing all field experiences. A break in
attendance of one year or more in the EPP requires the candidate to complete the fingerprint
process to obtain a new CBR to re-enter the EPP or to take pre-program coursework involving
field experiences. The Field Experience office in the COE monitors the background checks prior
to all field experiences as well.

An additional CBR is completed and required to apply for Student Teaching, regardless of
proximity of the last CBR conducted for the student. The only students exempt from the pre-
Student Teaching CBR are those candidates who are a licensed teacher in MT and who are
actively working in a school and have completed a CBR for employment. For this purpose,
licensed teachers are identified as: provisionally licensed in the state of Montana with a Class 5
provisional license, or fully licensed Class 1 or 2; or they are an educator participating in an
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Office of Public Instruction (OPI) teaching internship.

MSUB ETP adheres to all procedures to ensure privacy and security of candidates’ Criminal
History Record Information (CHRI) to meet the Montana Department of Justice (DOJ) along with
the Federal Bureau of Investigation (FBI) rules. Regular audits are performed by the MT DOJ and
can be performed by the FBI. The DFEL also maintains close relationships with the DOJ and MT
OPI to ensure that determinations of eligibility for students with a mark on their record are
handled the same as it would be for for licensure and employment in school districts as
evidenced in the #2.1.1 DOJ Manual.

Partnerships between EPP advisors and discipline-specific advisors from the College of Liberal
Arts and Social Sciences as well as the College of Health Professions and Science have been
established. These disciplinary partners often collaborate with the DFEL for clinical placements.
Also, any curriculum changes proposed by the disciplinary partners are discussed with the EPP.

The ETP has co-constructed partnership agreements (PAs) with many Institutes of Higher
Education (IHESs) in the state and region. MSUB works to resolve student transfers even when
articulation agreements have expired. The following Tribal College and Community Colleges in
the state have current formal 2+2 partnership arrangements that allow students to move
seamlessly from the two-year colleges to MSUB and EPP coursework and clinical preparation:
Chief Dull Knife College, Miles Community College, and Dawson Community College ( #2.1.2:
Articulation Agreements).

Teacher candidates who begin their academic journey with these partners are engaged in
clinical work comparable to MSUB'’s curricular requirements. When the agreements are
constructed, MSUB and the two-year colleges collaborate on these experiences to meet course
requirements. These partnerships also provide opportunities for the EPP to work with culturally,
economically, and academically diverse candidates that also can lead to clinical placements in
tribal communities and rural areas, particularly in Eastern Montana. They have mutual benefits;
MSUB benefits by having teacher candidates who are well-prepared for their work at the upper
division levels and two-year colleges benefit by having teacher candidates who return to their
home communities.

In addition to LEA partnerships for foundational work, the EPP has also co-constructed several
Memorandum of Understandings (MOUSs) with P-12 clinical partners to support candidates’
clinical preparation. ( #2.1.3 P-12 Partners MOUS ).

. Billings Public Schools

. Boys and Girls Club

. Corvallis School District

. Eagle Mount

. Explorer’'s Academy

. Frenchtown School District
. Friendship House

. Hardin Public Schools

. Havre Public Schools

. Helena School District

. Hellgate Elementary School District
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. Huntley Project Public Schools
. Laurel Public Schools

. Lockwood Public School

. Sentinel High School

. Sheridan WY

. Sidney School District

. Special Olympics Young Athletes
. St. Ignatius School District

. United Way

. West Ada ID

. Wibaux School District 6

These collaborations include partnering with district administrators, school administrators,
teachers, and other school and district staff. The DFEL communicates regularly with clinical
partners prior to, during, and after clinical experiences. For example, before setting up the
clinical placements, the DFEL and school district leaders work together to select Cooperating
Teachers (CTs) and determine preparation needs, such as training for new CTs and clarifying
expectations of both the school district and MSUB. During the placements, the DFEL, the
University Supervisors (USs), and the CTs meet regularly to identify issues of concern and
celebrate milestones of teacher candidates. If there are serious concerns, a plan of improvement
is created and implemented by all involved. After clinical experiences are completed, the DFEL
and P-12 partners finalize assessments and discuss area needing improvement if necessary.

The COE aims to ensure that partnerships with our collaborating schools and community
organizations are mutually beneficial. For example, CTs may learn innovative practices through
their teacher candidate and of course the candidate learns best practices from an expert
teacher. P-12 students benefit from having an additional teacher in the room for support and
teacher candidates learn critical skills in developing respectful relationships with students. CTs
are also offered a stipend or course credits for mentoring a candidate which can be used
toward continuing education units for licensure.

As mentioned above, USs serve an essential role as liaison and communicator between the EPP
and the school sites they visit. As clinical educators themselves, they are in frequent
communication with the CTs who host the student teachers they observe. In turn, USs maintain
regular contact with the DFEL and are often on the frontline regarding advocacy for the student
teachers they supervise. Common points of advocacy may include the need for support,
remediation, or even disciplinary review, in some instances. Should the need arise for a formal
plan of improvement, USs also play a vital role in monitoring and assessing improvement plans
and progress of teacher candidates ( #2.1.4 University Supervisor Agreement). USs receive a
stipend and benefit professionally as a leader in an educational setting while giving back to

their chosen profession.

The EPP is prepared for instances of candidates petitioning to move through the program using
alternatives to the program guidelines, including rules and regulations that govern clinical
preparation (e.g., alternative requirements around Junior Field, Graduate Practicum, or Student
Teaching). The Petitions Committee is comprised of teachers, administrators, and COE faculty
and staff (#2.1.5 COE Appeals and Petitions Committee Roster AY 2023-2024 ). This
committee reviews requests for deviations from plans of study or teacher licensure
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requirements monthly, including clinical preparation requirements, except during months that
fall in a university break (winter and summer). If a petition need arises during a break, they are
then reviewed by the Department Chair and Dean. Due to changes in state licensure
requirements, petitions to waive pre-service clinical practice have become frequent. For
example, some undergraduate students have been offered and have accepted Emergency
Authorization Employment contracts, meaning they are teachers of record in their own
classroom. This requires them to have a different placement and supervision situation than is
the normal practice. Upon careful review of the petitions, the committee makes a
recommendation to the Dean of the COE who reviews the decision and indicates support for or
in opposition to the decision. The petitioner is notified of the decision through a formal letter.
Should a petition be submitted during a university break that needs a decision before the next
scheduled meeting, the petition process is escalated to the Department Chair (if available)
and/or the Dean of the College of Education for decisions. Members of the Petitions Committee
receive satisfaction from their ongoing involvement with the EPP and their ability to ensure the
requirements are met, and the teacher candidates complete their program prepared to meet the
needs of their future students. Committee by-laws can be found here: (  #2.1.6 Petitions
Committee Bylaws).

Finally, there are three state-wide partnerships that help support candidates’ clinical
experiences. The first is the Montana Council of Deans of Education ( MCDE: #2.1.7 MCDE
Screenshot). The MCDE is comprised of all the public and private EPPs in Montana and meets
quarterly through in-person or virtual meetings. The MCDE provides support and feedback to
the EPPs regarding assessment of clinical preparation, and accreditation in Montana. One of
the roles of the MCDE is to inform public policy and accreditation standards related to education
and educator preparation including clinical preparation in Montana. The group also develops
shared vision, goals, and model processes and programs, while recognizing and honoring the
unique contribution and strengths of each EPP. The MCDE also conducts joint communication
with OPI and the Montana Board of Public Education related to clinical preparation.
Partnerships through MCDE have facilitated shared clinical assessments and field placements
for candidates who wish to student teach in other areas of the state.

A second state-wide partnership is the Higher Education Consortium . HEC is a community of
general and special education faculty and administrators from all EPPs in Montana, including
MSUB. In fact, two MSUB faculty have served as co-leaders of HEC from 2021 to the present.
HEC meets twice a year to discuss critical issues and share ideas in clinical preparation and
other areas of shared interest. A significant aspect of HEC is the collective engagement of the
group in connecting general and special education areas of focus. HEC conversations have a
positive impact on the EPP through collaborative problem solving of shared challenges,
including challenges in clinical preparation and effective methods for assessing clinical
experiences.

The third state-wide partnership is a collaboration with the Montana Association of School
Superintendents (MASS). The EPP attends the monthly Region 3 MASS meeting and often
presents issues important to the EPP. Through this partnership, the EPP gains insight into
issues in clinical preparation pertinent to P-12 in the region. The EPP shares with P-12 partners
developments in clinical preparation. The relationships created through decades of participation
with MASS assists with co-constructing clinical practices and requirements, facilitates
placements in field services, assists in addressing licensure issues, and facilitates professional
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placements for EPP candidates.

FFRa. Narrative Analysis - Component R2.1 - Partnerships for Clinical Preparation

The EPP documents partnership through co-constructed Menmorandum of Understandins
(MQOUs) with P-12 clinical partners to support candidates clinical preparation. The IHE
narrative lists 22 partnerships with various organizations including organizations outside of
P-12 school settings. Based on evidence 2.1.3 P-12. Partnership MOUs, the MOU is in effect
for one calendar year and reviewed agreements are amended as necessary. The MOU
outlines what will occur when placements are part of a (1) field experience and (2) when the
placement is student teaching. In addition, the MOU does outline what MSUB COE agrees to
do for the District/School/Agency. In addition, LEA’s appear to have a role in COE Appeals
and Petitions as noted in SSR evidence 2.1.5 & 2.1.6.

The EPP reports, "The DFEL, a department within the EPP, communicates regularly with
clinical partners prior to, during, and after clinical experiences. For example, before setting up
the clinical placements, the DFEL and school district leaders work together to select
Cooperating Teachers (CTs) and determine preparation needs, such as training for new CTs
and clarifying expectations of both the school district and MSUB. During the placements, the
DFEL, the University Supervisors (USs), and the CTs meet regularly to identify issues of
concern and celebrate milestones of teacher candidates. If there are serious concerns, a plan
of improvement is created and implemented by all involved. After clinical experiences are
completed, the DFEL and P-12 partners finalize assessments and discuss area needing
improvement if necessary." Similarly, it appears that the P-12 partnerships have benefitted in
various ways including, but not limited to: (1) learn innovative practices through teacher
candidates, (2) having an additional teacher in the room for support, and (3) offered a
stipend or course credit for mentoring candidates to be used towards continuing education.

SSR Addendum a. Component R2.1 Partnerships for Clinical Preparation

R2.1 Verification of partnerships with P-12 partners
Verification of P-12 partnerships should be provided within the MOUs (  Evidence# 2.1.3 P-12
Partners MOUSs). Further documentation can be provide during the site visit if needed.

SRRa. Narrative Analysis - Component R2.1 - Partnerships for Clinical Preparation

The EPP has partnerships for placements of students teachers and clinical experiences as
described above and evidenced through the MOUs provided in the addendum and also has
partnerships with non-LEAs such as St. Johns United Center for Generations, Boys and Girls
Club of Yellowstone County, United Way of Yellowstone County Out of School Programs, and
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MSUB Autism Club where candidates have early field experience, although mostly
relationship-based as shared in the onsite interviews ((Non-LEA Clinical Partners). The EPP
provided examples of partnering with LEA and NON-LEA alike to provide robust clinical
experiences for their candidates.

Cooperating Teachers, or Initial Advisory Board were not able to provide evidence of
formalized robust co-construction of clinical experiences during interviews at the site visit.
However, there was a clear mutual respect amongst partners, EPP and candidates. The
formation of a formalized advisory board suggests that this may be the direction the EPP is
heading. This will be addressed in standard 5, stakeholder participation.

b. Component R2.2 Clinical Educators

The vision of the Department of Educational Theory and Practice (ETP) embraces inclusivity and
diversity within the community. "Diverse students" means P-12 educators have an appreciation
for ability, age, citizenship status, creed, cultural background, ethnicity, family model, gender
identity and expression, health status, national origin, political ideology, race, religious

affiliation, sexual orientation, spiritual affinity, size, socioeconomic class, and veteran status
(#2.2.1 ETP Vision Screenshof).

The definition of diversity is critical to the discussion of clinical experiences because the EPP
hold candidates to professional dispositions that value and respect diverse students while they
are in the field. The EPP also continually teaches students in their coursework to work with
diverse students, which they demonstrate during their clinical experiences as well. The MSUB
EPP relies upon the expertise of clinical educators University Supervisors (trained, affiliated,
and compensated under the auspices of the EPP) and Cooperating Teachers (trained, affiliated
with the EPP’s partner schools, and compensated under the auspices of the EPP)  (#2.2.2
Cooperating Teacher Agreement) to oversee, supervise, and nurture the EPP’s candidates
during field experiences, Student Teaching, and internship placements.

Cooperating Teachers are selected based upon agreed-upon criteria, co-established by the
Director of Field Experiences and Licensure and partner school districts. The following criteria
exemplify the considerations used in this process:

The Cooperating Teacher:

" Demonstrates excellence in teaching, as documented by district evaluations.

Maintains a positive classroom environment characterized by proactive interpersonal skills
and effective management techniques.

" Structures a functional instructional program that features initial planning, comprehensive
delivery, formative and summative evaluations of students, and adjustments of curriculum
materials and instructional methods to meet students’ needs.

The Cooperating Teacher must:

" Be certified in the field(s) in which the student teacher is seeking certification.

Be employed as a full-time teacher during the term the student teacher is assigned to
him/her.
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Have at least three years of experience (or is tenured) and other qualifications as required by
the district.

The Cooperating Teacher must:

Look upon sponsorship of a student teacher as a contribution to the profession.
Demonstrate flexibility and a willingness to share responsibility for the classroom.
Demonstrate ability to objectively assess the student teacher’s instructional performance.
Demonstrate ability to provide frequent, specific performance feedback.

Demonstrate ability to help the student teacher become a reflective practitioner.

The role of the University Supervisor is also explained in the #2.2.3 Student Teaching
Guidebook and the #2.1.4 University Supervisor Agreement.

University Supervisor roles are filled by:

Retired educators (former P-12 teachers, principals, and superintendents)
Onsite administrators

" MSUB College of Education Faculty

MSUB Director of Field Experiences and Licensure

This important clinical educator role provides the EPP with an essential link to the field, sharing
critical feedback in the process of continuous improvement. University Supervisors are trained
on an annual basis, to support program consistency. University Supervisors also attend Student
Teaching Seminars two per semester to stay abreast of any changes in the guidebook,
assessments, etc. Video training and webinars on key assessments and programs are also
available at-will for University Supervisors to reference as needed or desired.

University Supervisor and Cooperating Teacher Training and Support. Until three years ago, the
ETP had a core group of University Supervisors and CTs that had been trained in mentoring and
administering key assessments. Within the last three years, the ETP has had several transitions
that are now resulting in revisions to the training. Transitions include the following:

Large numbers of teachers have retired;

Significant staffing changes to due retirement/moving onto other positions;

Creation of new key assessments;

Adoption of a new assessment management system (TEVERA) that all CTs, USs, and
students are learning.

The ETP is working to implement the following:
" Offering asynchronous key assessment training within the Tevera system that CTs and USs
can complete on their own schedule.

Inviting CTs and USs to Junior Field and Student Teaching workshops.

Continue intentional communications between the DFEL and CTs and USs to answer ongoing
questions.

FFRb. Narrative Analysis - Component R2.2 - Clinical Educators
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The EPP documents that they work with Local Education agencies and partnership school
districts to identify the selection of P-12 Clinical Educators and has established criteria that
each cooperating teacher must meet. Similarly, the EPP has documented criteria that IHE
Clinical Educators (University Supervisors) must have in order to participate as a University
Supervisor. These criteria for P-12 Clinical educators were co-establsihed between the
partnership school districts and the Director of Field Experiences and Licensure. However, it
is unclear what training university supervisors and cooperating teachers receive prior to
engaging in that role.

Similarly, documentation was missing on how EPP’s conduct a triangulation of evaluation
between the university supervisor and cooperating teacher. While both Clinical Educators (p-
12 and IHE) must complete evaluations on the candidates, the evaluation methods for the
clinical educator is not defined.

The EPP clearly defines and embraces the concept of inclusivity and diversity within
communities. From the Self-Study Report narrative, the EPP defines, "Diverse students"
means P-12 educators have an appreciation for ability, age, citizenship status, creed, cultural
background, ethnicity, family model, gender identity and expression, health status, national
origin, political ideology, race, religious affiliation, sexual orientation, spiritual affinity, size,
socioeconomic class, and veteran status (#2.2.1 ETP Vision Screenshot). The definition of
diversity is critical to the discussion of clinical experiences because the EPP hold candidates
to professional dispositions that value and respect diverse students while they are in the
field. The EPP also continually teaches students in their coursework to work with diverse
students, which they demonstrate during their clinical experiences as well.

SSR Addendum b. Component R2.2 Clinical Educators

R2.2(A) - Verification of Criteria from P-12 Clinical Educators and IHE Clinical Educators.
Verification of P-12 partnerships should be provided within the MOUs (# 2.1.3 P-12 Partners
MOUSs). Further documentation can be provide during the site visit if needed.

R2.2(B) - What evaluations are completed as part of P-12 Clinical Educators and IHE Clinical
Educators?

Candidates complete a qualitative survey regarding their experiences with their Cooperating
Teacher(s) and University Supervisor each semester. These can be shared during the site visit.
The Director of Field Experiences and Licensure engages each Cooperating Teaching and
University Supervisor in ongoing conversations to address concerns and integrates feedback
into future trainings.

R2.2 (C) - How is results from evaluations shared with all parties?
Results from the qualitative evaluations indicated above are integrated into the next set of
trainings for Cooperating Teachers and University Supervisors as needed.

R2.2 (D) - What training do Clinical Educators receive from the EPP (both P-12 clinical
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educators and IHE Clinical Educators) on evaluations and assessments conduced during clinical

placements and culminating student teaching?
Trainings for University Supervisors are held each semester. Topics covered include:

Candidate placement specifics, including specific needs or considerations of each
placement

Expectations of candidates as outlined in the Student Teaching Handbook

Tevera: how to use Tevera to fill out key assessments, overview of the University
Supervisor Tevera Manual, changes to Tevera platform

Expectations around professional conduct, overview of assessment, including criteria for
evaluations and the role of the Cooperating Teachers.

Updates on any changes to key assessments, review of key due dates and submission
processes, discussion of consistency and fairness in evaluations; and opportunities for
University Supervisors to share questions and concerns.

See Evidence #2.2,4 University Supervisor Training.

SRRb. Narrative Analysis - Component R2.2 - Clinical Educators

The EPP has provided evidence of the requirements for both university supervisor (US) and
school based cooperating teacher (CT) during the interviews at the site visit; however the
MOU (the document pointed towards as evidence, merely asks for the tenure status of the CT
and doesn’t mention the requirement of tenure, as shared in the interview. The EPP failed to
provide evidence of a robust evaluation system of university supervisors or cooperating
teachers, depending on a more informal review process per interviews. It is clear from the
interviews that the university-based Director of Field Experience and Field Experience
Technician are incredible supports for both the USs and CTs. The Director and Technician
ensure the US and CT are well supported and able to provide mentorship to and evaluate the
candidates. Although there was evidence presented showing formal professional
development was offered to the university supervisors (#2.2,4 University Supervisor
Training), in interviews they were not able to discuss these. There were only two cooperating
teachers in the interview and neither was able to recall professional development and when
pressed could only refer to directions on navigating Tevera, the online platform. However, all
commended the support of the Director and Technician and individualized attention. Lacking
is a system of support with professional development in place, although plans for this seem
to be discussed as CT and US continue to be supported by the Director and Technician.

c. Component R2.3 Clinical Experiences

The MSUB ETP implements a gradual immersion approach to clinical experiences for teacher
candidates. Faculty and staff work in collaboration with community partners to develop
beneficial experiences for the community partners and MSUB students. Each experience is co-
created by faculty/staff and community partners. Undergraduate field experiences begin with
observations in lower-division courses, such as EDU 220/220L Human Growth and
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Development/Lab and EDSP 204 Introduction to Teaching Exceptional Learners in which
students are placed in a LEA partner location to make connections and reflect upon course
concepts and practice. This is followed by several undergraduate upper-division/graduate
methods-based clinical experiences in which students teach individual lessons or units of
learning with P-12 students in tutoring, small group, or whole class experiences  (# 2.3.1
Graduated Clinical Experiences)

As students near the end of the program, they are more fully immersed into clinical practice
during the Junior Field/Graduate Practicum courses in which they are placed in clinical settings
for 65 hours with a Cooperating Teacher and formally assessed with the EPP Key Assessments
Teaching Observation Evaluation, Disposition Observation Evaluation, and Teacher Work
Sample Rubric. Finally, teacher candidates are fully immersed in Student Teaching as their final
clinical experience, which involves full-time placement with a Cooperating Teacher and

University Supervisor ( #2.3.2 Junior Field Syllabusand #2.3.3 Graduate Practicum Syllabus).

To monitor progress between early experiences through Student Teaching, aspects of the TWS
and Observation Evaluation are embedded within course assignments. A bi-semester
Dispositions Check-in has recently been developed (to be implemented beginning Fall 2024)
that all faculty will use to evaluate each student in their courses. This will aid in identifying
students who may need improvement along the way.

All Junior Field/Graduate Practicum experiences, Student Teaching, and internship placements
are made through the COE’s DFEL who communicates regularly with partner schools, to ensure
that candidates are prepared to visit the school and the school knows what type of field
experience is appropriate for each course.

Candidates attend a Student Teaching Application Workshop the semester before they plan to
student teach. During this session candidates learn the application process, general placement
information, and are reminded of licensure requirements, including the need to take the Praxis
exams associated with their desired license/endorsements before Student Teaching. There are
also two seminars one at the beginning of the placement, and one at the end during the
Student Teaching semester that candidates are required to attend. Candidates who are outside
the 250-mile radius are allowed to attend virtually to avoid overnight travel. In the first seminar,
candidates are made aware of all requirements as outlined in the  #2.2.3 Student Teaching
Guidebook including where to access necessary forms, as well as instructions on licensing,
after placement is complete. In the second seminar, candidates are coached on best practice
interviewing skills and final preparations for licensure, in addition to reflection and evaluation of
their experience.

Candidates’ field and clinical experiences are evaluated using key assessment rubrics (two
observations, one dispositions evaluation, and one teacher work sample) which are completed
by university faculty members, the DFEL, University Supervisors, and Cooperating Teachers.

The culminating clinical experience for all EPP candidates is a one-semester Student Teaching
experience. In addition, MSUB has recently joined OPI's Teacher Residency program to offer
year-long Student Teaching experiences (begins Fall 2024). Student Teaching is limited to
seniors or post-baccalaureate candidates who have successfully completed all content
coursework for their endorsement area(s) and all professional education courses, prior to the
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clinical experience. Candidates apply and meet with the DFEL to discuss placement preferences
and availability of sites. Although preferences are considered, they are not guaranteed. The
priority on placement is that students are placed in contexts that match their licensure area(s)
with CTs that meet the criteria and in schools where MOUs have been established. Placements
can include those found on the list below.

Placement Examples:

" Public P-12 settings, including small, rural schools:

Private schools, if properly accredited,;

Out-of-state placements meeting the same criteria as Montana schools, if appropriate,
supervision can be arranged, and if approved by the faculty advisor and Director of Field
Experiences and Licensure. Candidates need to have a 3.0 GPA to complete their Student
Teaching out-of-state;

" Alternative settings, provided they meet program and accreditation requirements (e.g.,
alternative high school settings);

Overseas placements through the Department of Defense School System; and
Overseas placements, arranged through cooperating universities or with schools directly, and
that meet program and accreditation standards.

For all proposed placements, the DFEL partners with the relevant school district, which reviews
candidate applications and determines whether a suitable placement is available. They also
draw up a MOU if one does not already exist. Student Teaching placements are governed by a
set of reasonable restrictions within which candidates may not make a placement for request.
Those restrictions are:

" Placement in a high school where the candidate attended within the last eight years;
Placement in a school or district where a relative is an administrator;

Placement in buildings where parents or other close relatives are employed, or where their
children or close relatives attend; nor may a relative serve as a candidate’s Cooperating Teacher
or University Supervisor.

The ETP strives for diverse placements, although there are some geographic limitations. In
Montana, the majority (76% or more) of K-12 public school students are white. The next largest
ethnic group is Native American students, comprising approximately 10% of the public school
population. Hispanic students make up roughly 6% of the K-12 student population, and
students who consider themselves multi-racial approximately 5%. Black, Asian, and Pacific
Islander students together account for less than 2% of the K-12 student population. Though our
candidates work primarily with white students, they experience diversity in many other ways.
See #2.3.4 Diversity Charts.

When making placements, consideration to the school’s location (i.e., urban vs. rural), and
student characteristics such as special education placement, socioeconomic status, English
Language learning, and living situation is given. The ETP places candidates in over 20 districts
across the state each semester. Thus, the data that follow are representative of public school
students in the state of Montana from Academic Year (AY) 2021-2022 AY to AY 2023-2024.

From Spring of 2022 to Spring of 2024, the Field Experiences office in the ETP made 358 field
placements. Of those, 344 were in Montana 165 in the Billings School District and 179 across
the rest of the state. The majority of Montana is considered rural. There are only five
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metropolitan areas (populations of 50,000 or more) across the state: Billings, Bozeman, Helena,
Great Falls, and Missoula. Outside of these areas, placements are considered rural, a
characteristic with its own complexities. Candidates are even placed in one- and two-room
schoolhouses, of which there are about 100 across Montana.

Students with disabilities and English Language Learners are two important populations to
consider within the classroom. Approximately 13% of K-12 public school students in Montana
receive special education services. Of those, 57% are in their regular classrooms for 80% or
more of the day. Another 30% are in the regular classroom 40% - 79% of the day. English
Language learners are another population with unique needs. Between 2.5% and 3% of K-12
public school students in Montana are English Language learners. Thus, our candidates learn to
meet the needs of students with disabilities quite frequently in their field experiences and may
also be required to support students who do not speak fluent English.

Finally, one of the most frequent ways our candidates experience diversity is through teaching
students of varying socioeconomic status. Over the past three academic years, between 37%
and 46% of K-12 public school students were eligible for free or reduced lunch. Moreover,
roughly 3% of students were experiencing homelessness at any given time. These data indicate
candidates are also learning how to appropriately support students of varying socioeconomic
status and in challenging living situations.

Beginning in Spring Semester of 2024, an electronic platform, Tevera, was introduced to house
and track all assessments, hour logs, observations, and applications for placements. In Spring
2024 Junior Field Students and Student Teachers were introduced to this platform, with all other
classes joining in Fall of 2024. This platform houses training for Cooperating Teachers,
University Supervisors, students, as well as the assessments, applications, forms, background
check dates, placement information, and syllabi for classes. It will also be able to track all
standards, growth, timesheets, and reports for students as they progress through the program
at MSUB. This new platform is offering more organized and accessible means for keeping track
of data, and so far, feedback from CTs has been positive.

FFRc. Narrative Analysis - Component R2.3 - Clinical Experiences

Based on the "Diversity Chart" submitted by the EPP in the SSR evidences, it is clear that the
partnership school sites have a diverse range of students across ethnicity, disability status,
English Language Learners, and socio-economic status. Similarly, clinical experiences aligned
with some coursework appears to target placements for working with students with

disabilities. (2.3.1 Graduated Clinical Experiences).

As students matriculate through the program, there appears to be a developmental
approach by adding more extensive clinical experiences in addition to specific requirements
of candidates completing those clinical experiences. Beginning Spring 2024, Tevera was
introduced to house and track all assessments, hour logs, observations, and applications for
placements. Technology applications that prepare candidates for their responsibilities on the
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job appear to be incomplete from this component.

SSR Addendum c. Component R2.3 Clinical Experiences

R2.3 (A) - Can the EPP share evidence collected through Tevera platform based on tracking
clinical placements?

Data has been collated and disaggregated for the four semesters the Tevera platform has been
used.

These include Spring 2023, Fall, 2023, Spring 2024, and Fall 2024. The data includes the three
key assessments. See Evidence # 1.1.14 Assessment_Observation Data, #1.1.15
Assessment_Teacher Work Sample Data, #1.1.16 Assessment_Disposition Data.

R2.3 (B) - How does the EPP ensure that each candidate has a diverse range of placements
throughout their program?

In Evidence #2.3.4 Diversity Charts, the partnership school sites are outlined which includes a
diverse range of students across ethnicity, disability status, English Language Learners, and
socio-economic status. Similarly, candidates may take coursework which include target
placements for working with students with disabilities. See  Evidence # 2.3.1 Graduated Clinical
Experiences In addition, candidates are interviewed before their fieldwork experiences to
determine previous work in a variety of setting to ensure their new placements in these courses
continue to provide a diverse range of placements. This may include different grade levels,
different music/art domains for those candidates, secondary placements in middle schools
and/or at lower/upper high school grades, as well as considerations for rural and city schools.
Candidates are also involved in field experiences in tribal schools and rural schools that service
primarily Indigenous populations.

R2.3 (C) - Can the EPP share how technology is addressed to prepare candidates for their
responsibilities on the job?

The EPP is creating a comprehensive list of how each faculty member is incorporating and
teaching candidates to use a variety of technology resources. This will include the following
components: Course, Type of Resources, and Type of Assignments/Activities. This will be
available during the site visit.

SRRc. Narrative Analysis - Component R2.3 - Clinical Experiences

The EPP provided evidence of candidates clinical experience in diverse settings and
intentional attending to diverse pedagogy by requiring the Teacher Work Sample to include
IEFA (Indian Education for All) and including it in the rubric (1.1.8 TWS Rubric).. The original
AFI "While the EPP provides documentation in the implementation of clinical experiences
including depth, breadth, coherence, and duration, it is unclear how technology applications
are addressed that prepare candidates for their position or how they ensure all candidates
receive diverse placements." The EPP shared their technology course and discussed the
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outcomes in the interview, while also sharing they were in the process of mapping
technology applications across the programs. They submitted the draft of this map as
evidence at the site visit (technology use grid), thus addressing this initial concern. In
addition, the EPP demonstrated Tevera at the visit and showed the tracking system they
have adopted. The diversity of placements happens within the schools and the classrooms
through the graduated clinical experiences (Evidence 2.3.1) in diverse settings (2.3.4)

Standard RA2. Clinical Partnership and Practice (Advanced Level Programs)

Self Study Report (SSR) : Section Il. CAEP Standards and Evidence:
Standard RA2. Clinical Partnership and Practice (Advanced Level Programs)

SSR Evidence - Standard RA2

Evidence Title Caep Component File

Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA2.1 -
Partnerships for Clinical
Preparation,Component RA2.2 -
Clinical Experiences
Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA2.2 -
Clinical Experiences
Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA1.2 -
Provider
Responsibilities,Component RA2.1 -
Partnerships for Clinical Preparation
Component RA1.1 - Candidate
Knowledge, Skills, and Professional
Dispositions,Component RA2.1 -
Partnerships for Clinical Preparation
Component RA2.2 - Clinical
2.2.1 Employer Survey Experiences,Component RA5.4 -
Continuous Improvement

1.1.3A SCOU Internship Guidebook #1.1.3A School Counseling Internship Gu

1.1.4A SCOU Evaluation Rubric

1.1.7A SCOU Advisory Panel #1.1.7A Advisory Panel Spring 2024.pdf

1.2.1A Montana State University
Billings School Counseling Tereva
Manual

#1.2.1 Montana State University Billings_
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a. Component RA2.1 Partnerships for Clinical Preparation

The ETP ensures that effective partnerships and high-quality clinical practices are central to
preparation, so the school counseling candidates develop knowledge, skills, and professional
dispositions in the school counseling profession. Please, refer to #1.2.1A MSU Billings Tevera
Manual which includes the site placement process.

The School Counseling program collaborates with partners to jointly create beneficial P-12
school and community arrangements for clinical preparation, sharing the responsibility for the
ongoing enhancement of candidate preparation in school counseling. The program'’s field
director and faculty utilize the Tevera software to forge high-quality partnerships, ensuring
candidate site placements embody the essential knowledge, skills, and professional dispositions
central to the school counseling profession.

For both elementary and secondary internship experiences, candidates are mandated to submit
internship applications via Tevera software. These applications detail the candidate’s site
placement preferences, required credit hours, the expiration date of their background checks,
and preferred placement locations, as outlined in the #1.2.1A MSU Billings Tevera Manual.
Candidates have the option to select from a roster of preapproved sites within Tevera or
propose an alternative site for consideration by the program’s faculty and the Director of Field
Experience and Licensure. Only after thorough review and approval by the faculty and field
director is a site placement finalized. Furthermore, partner sites are required to complete site
mentor and placement documentation within Tevera before a candidate’s placement is
sanctioned. This ensures a consistent and structured approach to internship placements, crucial
for the professional development of candidates. Given the program’s national scope, candidates
have the flexibility to seek internship placements within their local geographic area, facilitating
access to practical experience in settings most relevant to their future professional endeavors.

All school counseling program sites and their mentors must submit the same requisite
paperwork, maintaining a standard of quality and consistency across all placements. Prior to

the approval of any site placement, candidates, along with their site mentors and administrative
staff, must review the #1.1.3A SCOU Guidebook, available in Tevera. This step is vital for
setting clear expectations and fostering a productive learning environment during the

internship. To support both candidates and site mentors, the program offers orientation videos
through Tevera’s online training dashboard, detailed in the #1.2.1A MSU Billings Tevera
Manual. These resources are designed to prepare all parties for a successful clinical experience,
ensuring candidates are well-equipped to apply their learning in real-world settings and
contribute positively to the educational communities they serve.

The School Counseling program ensures the highest standards in candidate preparation, policy
impact, and licensing. The program’s faculty actively engage in partnerships with state officials,
content experts from other universities within Montana, and members of the Continuous
Improvement Coalition (CIC) team. Collaboration extends to the local advisory panel and the
Montana Office of Public Instruction, facilitating a broad spectrum of stakeholder engagement
critical to influencing policy, enhancing candidate preparation, and streamlining the licensing
process (#1.1.7A SCOU Advisory Panel).

This cooperative framework is not limited to local and state levels. Faculty members also
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connect with counterparts at universities across the nation, fostering a dialogue with
institutions that host similar advanced school counseling programs. National collaborations are
vital for benchmarking the program’s effectiveness, exchanging best practices, and identifying
areas for growth based on comprehensive feedback.

As an online program, the School Counseling program offers a unique opportunity for

candidates to engage with a wide range of school systems, from local and regional to national
and international settings. This exposure ensures that internship experiences are richly diverse,
encompassing rural and urban schools characterized by varied socio-economic backgrounds

and cultural compositions of student and staff populations ( #1.2.1A Montana State University
School Counseling Tereva Manual) This diversity in placement settings is crucial, as it prepares
candidates to effectively address the needs of diverse P-12 student populations, equipping

them with the experience and sensitivity to operate in any educational environment.

The program places a strong emphasis on ensuring that internship site placements are not only
diverse but also of high quality, matching candidates with environments that foster the practical
application of knowledge, skills, and professional dispositions key to the school counseling
profession. Through these concerted efforts, the School Counseling program demonstrates its
commitment to producing well-prepared graduates, capable of contributing positively to the
field of school counseling and to the diverse educational landscapes students will serve.

FFRa. Narrative Analysis - Component RA2.1 - Partnerships for Clinical Preparation

Similar to initial programs School Counseling programs have document MOU'’s with
partnership sites. These are reviewed annually and addended if necessary. The MOU outlines
responsibilities for the parties involved to ensure expectations are clear. Similar benefits are
provided as initial certification programs that were identified in R2.1. It appears that the EPP
engages P-12 partners in ongoing collaboration through an advisory panel for school
counseling. The SSR identifies one Advisory Panel meeting from Spring 2024. Have other
meetings been held to that document a continuous process or what this one in isolation due
to something that occurred at a placement site?

SSR Addendum a. Component RA2.1 Partnerships for Clinical Preparation

RA2.1 (A) - Have other meetings been held to that document a continuous process or what this
one in isolation due to something that occurred at a placement site?

The SCOU program has begun implementing regular advisory board meetings. The first

meeting was held in May 2024. Minutes from this meeting are included in  Evidence #2.1.1A
SCOU Advisory Panel Document. This evidence includes the minutes, their role, feedback, and
program goals based on the data analysis presented at the meeting. The program plans to

meet annually; the next meeting is scheduled for May 2025.
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RA 2.1 (B) - What were the roles of the individuals on the Advisory Panel?
This is included in the Evidence #2.1.1A SCOU Advisory Panel Document.

SRRa. Narrative Analysis - Component RA2.1 - Partnerships for Clinical Preparation

The School Counseling Program has MOUs and robust partnerships with local schools, many
of which house their candidates. In interviews the faculty shared that most candidates do
their clinical experiences in their own school districts. It was also shared that a potential
candidate reached out about the program and said other colleagues are interested. As a
result, they are working on a cohort model with the school district for multiple candidates.
This example of a response shows a willingness to meet the needs of the candidates, but it is
not clear if the need is at the partner level. It appears the advisory board is recently
constituted. Two people showed up at the interview and the board had only met once.
However, both were invited to be on the board because of their engagement with the
program and both reported their close work with the lead faculty member and lecturer. They
appreciate their practical experience and believe the program is stronger for it. They both
noted the faculty come to the buildings and meet with the partners where the candidates are
place, which they appreciate. The lack of consistent advisory board will be addressed in
standard 5.

b. Component RA2.2 Clinical Experiences

The School Counseling program collaborates closely with partners to create a spectrum of
clinical experiences that are both varied and developmental, enabling candidates to apply the
school counseling content knowledge and skills emphasized throughout their coursework,
practicum, and internships. These clinical experiences culminate in opportunities for candidates
to highlight their proficiencies through problem-based tasks or research that reflects the real-
world challenges of the school counseling field. Faculty and Director of Field Experiences and
Licensure provide essential support to candidates throughout the application and internship
placement process, ensuring a seamless transition from theoretical learning to practical
application.

Clinical partners are equipped with resources including training videos, the  #1.2.1A SCOU
Guidebook and necessary site mentor paperwork, all accessible through the Tevera software.
These materials are available for consultation throughout the clinical experience, ensuring that
partners are well-informed about internship requirements and expectations. Regular meetings
between University Supervisors, candidates, site mentors, and administration each semester
facilitate a comprehensive assessment of candidate performance, offering expert feedback to
guide candidates’ professional development.

The program’s faculty and University Supervisors conduct semester reviews of evaluation data
to identify if improvements are needed based on feedback from site mentors and
administrators. Additionally, data from the  #1.1.4A SCOU Evaluation Rubric completed by

Page 78 of 155



Montana State University-Billings Council for the

Self Study Report (SSR) . o

Printed Date: 2026-04-15 Accreditation of )
Educator Preparation

candidates in their Capstone course, is analyzed each semester to pinpoint potential areas for
program enhancement.

The School Counseling program outlines activities for both direct and indirect clinical hours
within Tevera software, requiring candidates to complete a minimum of 60 direct and 40
indirect clinical hours during their Practicum, and 150 direct and up to 150 indirect clinical hours
during their elementary and secondary internships. Monthly reviews of candidate hour logs and
activities by program faculty ensure alignment with program standards. Furthermore,
candidates submit monthly reflective journals via their course platform, providing faculty with
insights into their practice and experiences. Monthly online meetings with faculty, University
Supervisors, and fellow candidates facilitate a supportive community, addressing internship
requirements and providing ongoing support.

Candidates in the program serve a diverse K-12 student population across the nation, including
both rural and urban districts, and engage with students from a wide range of backgrounds.
The SCOU Tevera software houses data on candidate demographics and the demographics of
the school populations they serve. Although the program has yet to disaggregate this data for
trend analysis, plans are in place to incorporate demographic analysis in the next data cycle in
the fall and spring of the 2024-2025 school year.

University Supervisors and site mentors engage in semester evaluations of candidate
performance, offering constructive feedback. Annual employer surveys complement this

feedback mechanism by assessing the programs and candidates’ effectiveness from the
employers’ perspective. A pilot employer conducted in spring 2023 ( #2.2.1A Employer Survey)
and completer survey (forthcoming in Fall 2024 Addendum) yielded positive feedback affirming
the program’s success in preparing competent school counseling professionals. This
comprehensive approach underscores the School Counseling program’s commitment to
continuous improvement and excellence in preparing candidates to meet the evolving needs of
the school counseling profession.

FFRb. Narrative Analysis - Component RA2.2 - Clinical Experiences

The EPP reports that the sole program at the advanced levels partners to create a spectrum
of clinical experiences that are both varied and developmental throughout coursework,
practicum, and internships. Clinical partners are equipped with resources that include
training videos, site mentor paperwork that is accessed through Tevera. It is unclear what
opportunities candidates have to work in diverse settings based on the documentation
provided. While the EPP claims that clinical experiences culminate in opportunities for
candidates to highlight their proficiencies through problem-based tasks or research that
reflects the real-world challenges in the field, it is unclear what these tasks include. The EPP
has recently established employer and completer surveys in order to provide additional data
related to candidate outcomes, but this is unclear at this time. The EPP reports positive
feedback from the 2.2.1A Employer Survey, but this was not attached as part of the SSR
evidence. Similar to RA1.1, the narrative and subsequent documentation make it unclear
how clinical experiences are related to the six identified areas in the 2022 CAEP handbook

Page 79 of 155



Montana State University-Billings Council for the

Self Study Report (SSR) . o

Printed Date: 2026-04-15 Accreditation of )
Educator Preparation

for advanced level programs.

SSR Addendum b. Component RA2.2 Clinical Experiences

RA2.2 (A)-What opportunities have candidates had to prepare in diverse settings and to work

in their specialized field of study?

Candidates’ field experiences are diverse, as evidenced in Evidence #1.1.16A: SCOU Site
Placement Diversity Documentation.

RA2.2 (B)-What features of clinical experiences allow candidates to demonstrate their
proficiencies through problem-based tasks or research?

Evidence #1.1.4A SCOU Evaluation Rubricaligns proficiencies to the CAEP standards,
including problem-based tasks and research. For example, components such as "using testing
and evaluation instruments to evaluate student needs" and "reflecting on assessment data,"

are further evidenced in course syllabi, which can be provided upon request during the site visit.
RA2.2 (C)-How has the EPP studied clinical experience data to improve candidate outcomes?

As mentioned, all evidence includes summaries of how program faculty work to improve
candidate outcomes. Additionally, the Advanced School Counseling Program reviews feedback
from employer surveys, as evidenced in Evidence #2.1.4A SCOU Spring 2024 Employer Survey
Results,and Evidence #2.1.1A SCOU Advisory Panel Documentation.

RA2.2 (D)-What clinical experiences have enhanced the completer’s understanding of diversity
and equity issues and their readiness to use that understanding in employment situations?

RA2.2

As evidenced in Evidence #1.1.4A SCOU Evaluation Rubric,candidates are evaluated on
diversity and equity issues and their readiness during multiple field experiences throughout their
program of study.

(E)-How are clinical experiences effective in preparing candidates for the chosen proficiencies in
RA1.1?

Candidates are evaluated throughout their program of study, during their coursework, and the
fieldwork experiences as evidenced in Evidence #1.1.11A SCOU Candidate Mean Score Data
Cycle Documentation, Evidence #1.1.12A SCOU Cohort Evaluation Growth Documentation.
Additionally, students complete 700 clinical hours during their program of study. 100 hours are
completed during their practicum, 300 hours during an elementary school internship, and 300
hours during a secondary school internship, as evidenced in  Evidence #2.1.2A SCOU
Candidate Clinical Hour Log Documentation and Evidence #2.1.3A SCOU Candidate Clinical
Hour Log Raw Data.

SRRb. Narrative Analysis - Component RA2.2 - Clinical Experiences

The EPP provided evidence that the schools that they work with tend to be diverse in nature
(#1.1.16A), however they note that mentor diversity is something they need to work on. They
do intentionally place in elementary and high schools for the two clinical experiences, getting
age diversity.
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The EPP provided a file called "CAEP Documentation" at the visit that included rubrics with
additional columns tagged for the proficiencies listed in standard RA1.1 (pg 48). However,
just using the rubric as guide, it is impossible to discern how these components of the rubrics
measure the particular skills in the clinical experiences.

Self Study Report (SSR) : Section Il. CAEP Standards and Evidence:
Standard R3: Candidate Recruitment, Progression, and Support (Initial-licensure Level Programs)

SSR Evidence - Standard R3

Evidence Title

2.2.1 ETP Vision Screenshot

3.2.2 Elementary Junior Field

3.2.5 TWS Scores

3.1.1 MSUB Student Demographics

3.2.3 TWS Longitudinal Data

3.2.7 MACK Scores

2.2.3 Student Teaching Guidebook

3.2.1 Tracking Student Progress

3.2.6 Observation Scores

3.1.2 Critical Quality Educator
Report

3.2.4 Dispositions Scores

Caep Component

Component R2.1 - Partnerships for
Clinical Preparation,Component
R3.1 - Recruitment

Component R3.2 - Monitoring and
Supporting Candidate Progression

Component R3.2 - Monitoring and
Supporting Candidate Progression

Component R3.1 -
Recruitment,Component R3.3 -
Competency at Completion

Component R3.2 - Monitoring and
Supporting Candidate Progression

Component R3.2 - Monitoring and
Supporting Candidate Progression

Component R2.2 - Clinical
Educators,Component R2.3 -
Clinical Experiences,Component
R3.2 - Monitoring and Supporting
Candidate Progression

Component R3.2 - Monitoring and
Supporting Candidate Progression

Component R3.2 - Monitoring and
Supporting Candidate Progression

Component R3.1 - Recruitment

Component R3.2 - Monitoring and
Supporting Candidate Progression

Standard R3: Candidate Recruitment, Progression, and Support (Initial-licensure Level Programs)

File

2.2.1 ETP Vision Screenshot.png

3.2.2 EDU_353 Elem_Jr_Field (1) (1).pd

3.2.5 TWS Scores.docx

3.1.1 MSUB Student Demographics (2).d

3.2.3 TWS Longitudinal Chart (1).docx

3.2.7 MACK Scores.docx

2.2.3 Student Teaching Guidebook.pdf

3.2.1 Tracking Student Progress.docx

3.2.6 Observation Scores .docx

3.1.2 Critical Quality Educator Shortage F
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a. Component R3.1 Recruitment

State Demographics

According to the 2020 Census, Montana is classified as rural state with a population of
1,112,8267 million, which represents 7.4 residents per square mile and is home to seven
American Indian reservations with Native Americans being the largest minority in the state.
Information on the MSUB student population indicates that the student body is predominantly
white (88.7%), American Indian and Alaska Native (6.5%), Black (0.6%), and Hispanic (4.5%).

MSUB Demographics

MSUB total enrollment in Fall of 2023 was 4,092 students. The COE has the smallest number of
undergraduate students and the largest number of graduate students on campus. Students are
from across Montana, there are also students from out-of-state and there is also a presence of
international students on campus as well. ( #3.1.1 MSUB Student Demographics).

State Needs

The Office of Public Instruction (OPI) provides information on the needs in Montana. According
to the most recent news release in January 2023 from the Superintendent of Public Instruction,
the top three critical teacher shortage areas in the state in 2022-2023 are: Elementary (492
needed); Special Education (259 needed); and Mathematics (188 needed). ( #3.1.2 Critical
Quality Educator Shortage Report) .

Montana also supports schools having difficulty hiring a special education teacher because of
the lack of applicants. In 1987, Montana’s OPI Special Education Endorsement Project began to
address this need with MSUB taking a leadership role in this project. School districts having
difficulty hiring a special education teacher can apply to the project for a licensed teacher to fill
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a special education position. The licensed teacher hired by the school district is given three
years to complete their special education endorsement while they teach in the special education
position.

Diversity

The #2.2.1 ETP Vision reflects the commitment to prepare future educators to teach the diverse
student population. MSUB welcomes and recognizes students from diverse backgrounds. There
are several efforts made across campus to recruit diverse populations. For example, the Native
American Achievement Center employs a new student specialist who travels to the seven tribal
nations in Montana who assists transfer students. Also, ETP faculty travel to community and
tribal colleges to assist with advising from a two-year setting to MSUB. There are also
articulation agreements with tribal colleges, as discussed in Standard 2.

Each semester an international food fair is held, reflecting different groups on campus and there
are various student organizations specific to these students. The campus houses a Native
American Achievement Center (NAAC) to welcome and support Native American students. An
annual Pow Wow is held on the campus for students and community members. Other student
organizations to support minority students on campus, include a Diversity Center, a Hispanic
Club, Intertribal Indian Club, Black Student Union and OUT, an organization for the LGBTQ+
population. There is also SafeZone training offered on campus, which further educates faculty
and staff on understanding the LGBTQ+ population. On campus, there is also a center that
celebrates Hispanic culture, called LaPlaza.

The ETP is developing international opportunities for students, including opportunities in Belize
and Italy. Contacts have recently been established with schools in New Zealand and, to date,
several students have finished Student Teaching there. The Office for International Studies has
been awarded multi-year funding to develop faculty expertise in international studies, it is
anticipated that the COE faculty will increase education-specific international opportunities for
students.

Diversity among faculty in the Department of Educational Theory and Practice (ETP) in the COE
as follows. Gender of faculty are reported as female (22) and male (4). Faculty members who
identify as white (21), American Indian/Alaska Native (1), Asian (2) and unknown (2). Faculty
positions in the department are all tenure-track positions: tenured faculty (5) and non-tenured
faculty (7).

Undergraduate Student Recruitment

On-campus Recruitment Efforts : The Office of Admissions offer tours to prospective students
and their families. Campus tours are offered throughout the year and department faculty meet
the students in the building, show them classrooms, discuss the programs and answer
questions. Brochures about specific programs have been developed and distributed to the
advising center on campus. Additionally, preview nights allow high school students and their
families an opportunity to learn more about the programs in the college and the various
opportunities that MSUB offers students.

The COE is making further efforts in recruiting as well. In Spring 2023, 19 high school students
attended the COE Preview Night with fourteen guests. Of those that attended, twelve students
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enrolled in MSUB for the Fall 2023 semester. Ten of those enrolled in a College of Education
program in Fall 2023 and all those students were from Montana with eight of the students from
the Billings area.

Off-campus Recruitment Efforts : All inquiries from prospective students interested in the COE
programs are forwarded to the Department Chair. The Chair enters the students into a shared
recruitment document, where prospective students are delegated to individual faculty for follow
up. The document is also used to track the details of faculty responses.

Faculty attend professional conferences in Montana in both education and special education to
distribute materials about the programs in the department. The ~ Montana Federation of Public
Employee Conference is held each year and is the main conference for teachers in the state. The
Montana Council for Exceptional Children Conference is also held yearly in Montana. Faculty
attend both conferences to present and to recruit. Potential students are often from families of
teachers attending the conferences. Reading faculty have also had recruitment tables at the
Montana State Literacy Conference.

Faculty in special education have travelled to the MSU Bozeman campus to recruit students for
the special education program. Students at the Bozeman campus can take either special
education courses as a concentration or as an endorsement at MSUB.

Articulation agreements with several two-year and tribal colleges are also a part of the
recruitment plan (see CAEP Standard 2.1) and faculty have traveled to Chief Dull Knife College
to assist with advising students.

Faculty are visible in the schools as they collaborate with teachers to enable teacher candidates
to teach lessons as part of methods courses. Through this work, they promote MSUB to children
in those classrooms. Faculty also work with the Montana Space Grant Consortium to highlight
undergraduate opportunities from NASA.

Local media have promoted the work of the COE with newspaper stories to promote summer
reading, the Reading Master’s program, and the Reading Clinic. The COE Deans and literacy
faculty have also participated in the local news station (Q2)’'s  Give A Child A Book Campaig n.
Kurt Toenjes, Interim Dean, appeared on the morning news show in September 2022 to discuss
literacy initiatives at MSUB, and in September 2023, the Dean and two reading faculty

members appeared in a Q2 sponsored commercial, promoting reading to the local community. A
media campaign was developed to enhance the recruitment of students with interviews filmed

to promote the education programs. These advertisements were posted on the MSUB YouTube
channel.

Undergraduate Retention

In addition to recruitment, MSUB currently has a strong commitment to increasing student
retention and graduation rates. The 2022 2027 Retention and Graduation Plan has established
actions and best-practices for improving retention and graduation rates for all student
populations and has also established 5-year and annual target rates. Upon admission to the
university, undergraduate students and transfer students are assigned a professional advisor in
the university advising center. A plan of study is developed for the students. Students are
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advised by professional advising during their freshman and sophomore years. Once students
are ready to apply to the Educator Preparation Program, they are assigned a faculty advisor in
the ETP.

The ETP sends out a notification to all students transferring from the professional advising
center to the department that an initial group advising session will be held for these students.
The purpose is to provide these students an overview of their path from admission to
completion and to assist them with the application to the Teacher Preparation Program. Further
details about this meeting can be found in R3.2. In their first year, faculty are given few advisees
while they learn the university and department procedures. In the ETP, faculty advising loads
can range between a total of 30-60 undergraduate and graduate advisees. ETP advisors
continue each student’s plan of study in their first semester and meet individually with their
advisees as needed. Appointments may be conducted face to face or online.

To assist in supporting students with resources outside of the department, all faculty syllabi are
expected to include a list of campus resources for students, including Disability Support
Services, the Native American Achievement Center, Student Health Services, and Academic
Support Services. The university also introduced the use of EAB Navigate which facilitates
communication between faculty and students. Through this system faculty can also provide
academic alerts to Student Services when a student is failing to submit assignments or not
participating in their face to face or online courses. Student Services staff will then follow up
with the students to assist them in getting back on track. This system is available to both
undergraduate and graduate students to ensure that the university retention efforts are
implemented across all programs and levels.

Graduate Student Recruitment

Individuals interested in the program may contact the Graduate Studies office or the ETP, prior
to applying. Prospective graduate students are given information about the program, the
admission process and information on relevant web pages. The Graduate Studies webpage
includes information on the documents needed to apply. Applicants are required to submit all
transcripts and fingerprints for a federal background check and a notarized self-disclosure. The
Graduate Studies website also includes links to information related to funding graduate study,
including costs, scholarships, financial aid, and payment plans.

Graduate student retention . Graduate and post baccalaureate students are assigned a program
core faculty specific to their discipline. Faculty advisors review their transcripts for the core
courses they need and complete a course alignment with the previous courses they have
completed and then develop a plan of study. The plan of study is developed in the first semester
and the students meet individually with their advisor as needed.

As with undergraduate students, MSUB faculty include the same references to services on
campus (see above) and utilize EAB Navigate to address issues with students.
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FFRa. Narrative Analysis - Component R3.1 - Recruitment

The EPP reports a total enroliment of 4,092 students. The COEE has the smallest number of
undergraduate students and largest number of graduate students on campus. Recruitment
efforts from the office of Admissions includes tours for prospective students and families. The
COE also provides opportunities for faculty to meet with students, show them classrooms,
and discuss programs. Brochures have been developed and distributed to advising center on
campus. Similarly, the preview nights allow high school students and families to learn more
about programs throughout the university and college. The COE hosted a preview night
where 19 high school students attended. Of those that attended twelve students enrolled

and 10 enrolled in the College of Education program.

The college also has articulated toon agreements with several two-year and tribal colleges.
An example is provided in faculty traveling to Chief Dull Knife College to assist with advising
students. Local media have also promoted the work of the COE with newspaper stories
related to multiple programs offered through the college.

The EPP reports that they have worked in supporting schools for difficult hiring areas
(notably Special Education). School districts may have certified teachers apply for special
education positions where the licensed teacher will have three years to complete the special
education endorsement. It appears that MSUB developed this program in order to meet the
need.

Within the documentation, the provider does not identify goals towards admitting high-
quality initial program graduates from a broad range of backgrounds and diverse
populations. There are many isolated activities related to recruitment, but there does not
appear to be a strategic plan for addressing recruitment efforts for sustainable programs
through the college. Similarly, it is unclear based on the SSR evidence, how the students
admitted to the university represent the diverse student body of Montana.

SSR Addendum a. Component R3.1 Recruitment

R.3.1 (A) - What are the EPP’s goals towards admitting candidates to initial programs from a

broad range of backgrounds and diverse populations?

The EPP has created a 5-Year Recruitment Plan that specifically addresses strategies for
recruiting candidates from a broad range of background and diverse populations. See Evidence
#3.1.4 5-Year Recruitment Plan.

In Year 1, the EPP will be focusing on building High School Partnerships. One specific area that
the EPP has already focused recruitment efforts in is meeting with high school peer tutors to
encourage them to be teachers. These peer tutors often work with diverse populations because
they relate to their backgrounds which motivates them to make a difference in their peers’ lives
(e.qg., culturally/linguistically diverse; neurodiverse). In Year 2, efforts will be intentionally focused
on recruiting in rural areas. The EPP has also already begun this work with a few initiatives: a) a
faculty member is building relationships with Native American community members in Pryor,
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MT. The EPP is specifically working toward creating a pathway for paraeducators from such
communities to obtain their bachelors’ degrees and teaching licenses. b) The EPP has created
articulation agreements with community colleges that serve a high percent of Native American
students, such as Fort Peck Community College and Chief Dull Knife College. See Evidence #
2..1.2 Articulation Agreements. In Year 3, the EPP will make diversity-focused recruitment a
primary aim by hosting recruitment fairs and webinars in communities with diverse populations.
In summary, the EPP has been and will continue to focus efforts on recruiting students into the
initial licensure programs who have diverse backgrounds and are from diverse populations.

R.3.1 (B) - What data can be shared related to the candidates admitted related to diversity of
the groups towards meeting EPP goals?

The EPP has disaggragated the demographics of candidates upon program entrance according
to gender and race between Spring 2023 and Fall 2024. Demographics are divided into White
and Non-White due to the low number of candidates in each category. Analyses of this data
across the six semesters is as follows: 27% identify as male; 73% identify as female; 92%
identify as White; 8% identify as Non-White. See Evidence #3.1.5 Program Diversity Upon
Entrance. This data indicates the EPP has lower percentages of candidates who identify as
males and as Non-White. The Montana 2022 Census data that indicates 84% of Montanans
identify as White Alone, leaving 16% identifying as Non-White. The EPP has created a target of
a minimum of 8% increase in candidates who identify as Non-White within the next five years

in order to coincide with Montana demographics.

R.3.1 (C) - What is the systematic and strategic recruitment plan designed to meet the goals of
the EPP’s recruitment goals?

See Evidence # 3.1.4 5-Year Recruitment Plan. The EPP has included the following metrics of
achievement within the 5-Year Recruitment Plan: 20% increase from underrepresented groups
in Year 3 and establishing at least three partnerships with community colleges, including Tribal
colleges.

SRRa. Narrative Analysis - Component R3.1 - Recruitment

The EPP provided a five year plan for recruitment in the addendum (3.1.4 EPP 5-Year
Recruitment Plan) with targets for precent growth. It does not include starting points in the
plan, although additional data about demographics and enrollments were included. The plan
starts in AY 2024-25. Plans alone are no longer sufficient and there is an expectation of
reporting on progress of plans submitted at the 2017 visit. During the site visit the EPP
shared of events of recruiting by attending recruitment events with the university as a whole.
Details are still underdevelopment.

b. Component R3.2 Monitoring and Supporting Candidate Progression

Admission to the Program
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Undergraduate students transition from a professional advisor to a faculty advisor in the ETP
when they are ready to apply to the Educator Education Program (EPP), usually in their
sophomore year; graduate students meet with an ETP advisor upon admission to Graduate
Studies.

Students are informed of their faculty advisor and they are provided details about the
application process. Additionally, students are provided an overview of the MACK licensure
requirements. Students work on their application with faculty guidance. To be able to complete
an application, a student needs to have completed 45 credits, with an overall GPA minimum of
2.65 (Graduate, 3.00), content core GPA minimum of 2.65, and have completed a Criminal
Background Report. Completed applications are reviewed by the faculty advisor and the
Director of Field Experience and Licensure (DFEL). Students become a teacher candidate once
admitted to the program. When their application is approved, the Department Chair notifies
each teacher candidate by letter. (#3.2.1 Tracking Student Progress).

The students’ progress is tracked again prior to the Junior Field experience. Prior to Junior Field,
students are required to complete an application which includes a requirement that students

are enrolled in two methods courses, and must not have any grades lower thana C. ( #3.2.2
Junior Field Application)

Students in Junior Field, Graduate Practicum, and Student Teaching are measured using key
assessments by the University Supervisor and the Cooperating Teacher. Data was gathered
from Fall 2020 to Spring 2023, and this is reported in Standard 1.

The ETP used a longitudinal approach to look at student progression across key transition
points in the program. The ETP chose sixteen students from a variety of programs for further
analysis. Faculty looked at each of the students’ progressions on the TWS during a data dip on
April 16, 2024. Data dips are used in the COE to examine data as a faculty and staff. During
these meetings, faculty and staff are given questions for analysis of the data and then discuss
the findings. Noted from this data dip that most of the scores improved from Junior Field to
Student Teaching, but some stayed the same or decreased even. This points to the need for
better inter-rater reliability. ( #3.2.3 TWS Longitudinal Chart ). The ETP plans to use a similar
approach for data analysis of the Observation Form and Dispositions Tool in a Fall 2024
Assessment Retreat.

The EPP also looked at cohort data for the three cycles: Fall 22, Spring 23 and Fall 23 for the
key assessments and the results are included here: ( #3.2.4: Dispositions Scores #3.2.5 TWS
Scores; and #3.3.6 Observation Scores).

Plans of improvement

Students in Junior Field/Graduate Practicum or Student Teaching that are not making
appropriate progress, are put on a plan of improvement after discussion with the Cooperating
Teacher, the University Supervisor and their faculty advisor. First, the Cooperating Teacher or
University Supervisor notifies the student of an issue and then documents the issue. Issues
generally deal with issues either about professionalism (attendance, dress, professional
interactions) or ability to plan and execute lessons. A Plan of Improvement is then developed
and later, a progress plan is implemented to ensure that improvements are being made. The
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Plan of Improvement also includes a space for deciding on next steps. If the student is making
inadequate progress, they may be removed from Student Teaching or given a new placement
(#2.2.3 Student Teaching Guidebook).

Completion and Cohort GPA

Cohort GPA transition point occurs on completion of the program at the point at which program
completers transition to a career in education. The mean GPA of double majors and elementary
majors is 3.0 and above on graduation. ( #3.2.7 MACK Scores).

College of Education

Students in the ETP can submit a petition, should they need to obtain an exception (course
substitution, request to waive Student Teaching, formal complaint, etc.). The petition process is
typically discussed during student advising meetings in which issues are made aware to the
advisor. The petition is reviewed by the College of Education Petitions Committee within the
ETP. The committee includes faculty, external members, including an administrator from the
community, and the DFEL. (#3.2.8 Petitions Form). Dates of the committee meetings are
published on the website and students may attend the meeting either in person or virtually.
(#3.2.9 Petition Dates ). At the meeting the committee reviews the student’s petition and may
ask additional questions of the student if they attend. The committee then makes a
recommendation to the Dean. Once the Dean makes a decision, a letter is sent to the student on
the outcome. Student petitions are stored in the student’s file, kept in a locked file room. The
department plans to make this information more accessible to students by developing a guide
specifically for students in the department.

University

Student Services provides a handbook on expectations, rights and responsibilities and a
complaints procedure. This encompasses nonacademic issues and is posted on the university
website. (#3.2.10 Student Handbook ).

Student complaints about academic issues follow procedures outlined in a handbook posted on
the Provost’s website. The student must address the issue with the instructor. If the issue is not
resolved, then the student takes the issue to the Department Chair. If the issue is not resolved,
the student takes the issue to the Dean. If the issue is still not resolved, the student takes the
issue to the Provost. (#3.2.11 Academic Affairs Policies and Procedures). These are kept
within the student’s file as well.

FFRb. Narrative Analysis - Component R3.2 - Monitoring and Supporting Candidate Progression

The EPP has established clear and established procedures for each transition point including
academic and non-academic factors. It is less clear about key assessment requirement
criteria as students progress through admissions, Junior Field, and Student Teaching. This
begins at admissions to the program as students transition from a professional advisor 